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Vision 

At Blue Gate Fields Junior School we teach pupils to become confident and 
curious historians, who develop a deep understanding of key historical 
concepts and skills. 

Pupils build a strong disciplinary knowledge through the provision of a bespoke 
history curriculum. A series of enquiry questions structure the learning journey 
in each unit, giving meaning and shape to the process of studying and 
constructing history. They develop a historical vocabulary so that they can 
describe their understanding with accurate terminology; a firm chronological 
sense; and the knowledge and skills to explore cause and consequence, change 
and continuity, similarity and difference and significance. They understand 
how we use different types of evidence to draw conclusions about, and to 
support our interpretations of, the past.  

Our history curriculum is carefully designed to develop pupils’ historical 
knowledge across local, national and global contexts and to promote the 
accurate histories of a variety of diverse peoples. The curriculum is structured 
around deepening pupils’ understanding of historical concepts, including 
different forms of governance, migration and impact of geographical contexts. 

By offering pupils the means and tools to think about evidence and the 
interpretations of other historians critically, through the lens of centuries of 
history, we better equip them to understand and engage with contemporary 
Britain and the world it sits within.   

 

Our aims: 

 To deliver a broad history curriculum that provides children with a rich 
understanding of the past. 
 

 To inspire a curiosity of the past and encourage children to ask and 
answer questions about it.  
 
To impart an understanding of ways in which the past was different to 
the present and that people of other times may have had different 
values and attitudes to ours. 
 

 To deepen their understanding of key concepts that shape history by 
exploring them in different historical contexts. 



 

 To teach pupils about the different sources of evidence that historians 
use to build an understanding of the past. 
 

 To give pupils the opportunity to work as historians, using a variety of 
sources to help construct their understanding and own interpretation of 
the past. 
 

 To equip pupils with a sense of chronology: the ability to understand 
chronological sequence and duration, but also by developing a secure 
sense of period for each time period that they study. 
 

 To explore and identify the causes and consequences of significant 
events and the impact on people. 
 

 To explore patterns of change and continuity within and across time 
periods. 
 
To stimulate an appreciation of past human achievements and their 
influences on the world today. 
 

 To develop pupils’ ability to think critically by understanding how and 
why contrasting interpretations of the past may be constructed. 

 

 

 

 

 

 

 

 

 

 



History curriculum 

Our history curriculum follows the National Curriculum Key Stage 2 objectives 
and is purposefully designed and sequenced so that pupils are able to build a 
coherent knowledge and understanding of the past in Britain and the wider 
world. 

The study of British history is sequenced so that pupils develop their 
understanding within a chronological narrative. Where topics have not been 
placed in chronological order, this has been decided so as to best secure pupil 
understanding and for links to be made with other curriculum areas. See 
History and Geography Overview (appendix A) for the sequencing of history 
topics.  

We want pupils to be able to build upon prior knowledge and understanding to 
create effective schemas that help them to organise their historical knowledge. 
Knowledge gained should be useful and transferrable and support pupils as 
they progress throughout Key Stage 2 and on to Key Stage 3 and beyond. To 
achieve this, our history curriculum emphasises the development of an 
understanding of key concepts that shape history.  

These include: 

 governance 

 migration 
 geographical context  

 worship and beliefs  

 systems of recording and communicating 

 society 
 continuity and change 

 

 

 

 

 

(Key Historical 
Concepts, see 
Appendix B for 
larger version). 

 



Overviews of each concept (see separate Concept Overviews) are mapped with 
other abstract terms to provide teachers and pupils with concrete links 
between historical topics taught, and the appropriate terminology to support 
learning. Pupils are able to deepen their understanding of these concepts as 
they progress through the curriculum and experience the concepts in different 
historical contexts. By gaining a historically grounded understanding of these 
concepts and associated abstract terms, pupils will build knowledge and 
understanding that they can apply to other periods of time and that can 
support their understanding of the world around them. 

 

Planning: 

Concept Overviews provide teachers with a plan of how pupils’ understanding 
of key concepts will develop as they progress throughout Key Stage 2. Medium 
Term Plans demonstrate to teachers what pupils need to learn across each 
topic, and provide detailed guidance of what pupils learn within each lesson. 
The learning acquired across each history unit is made explicit through the 
learning journey, which is structured by the key questions to be answered in 
each lesson: 



Our bespoke plans are supported by drawing upon the subject knowledge and 
planning from the Historical Association and museum educator resources. 
Curriculum links and opportunities for memorable experiences are highlighted 
to teachers in planning in order to enrich pupils’ learning.  In addition to this, 
our history skills progression document (see appendix C) shows staff which key 
skills need to be taught in each year group to ensure progression.  History skills 
are mapped onto each Medium Term Plan as the learning intention for each 
lesson. This allows teachers to ensure a variety of historical skills are being 
developed throughout each topic.     

Teachers plan collaboratively, drawing upon the expertise within their year 
groups and across the school. Planning is not static, and Medium Term Plans 
and individual lessons are continuously reviewed and refined. 

All planning and digital resources are saved in the ‘History and Geography’ 
section of Curriculum Subjects on the Staff T-Drive. Each year group has their 
own section within the History and Geography folder, where Medium Term 
Plans for each unit are kept, along with plans, IWB slides, digital resources and 
vocabulary for displays. In addition there are subject knowledge folders for 
each unit, to provide teachers with the necessary background knowledge to 
teach each unit and to provide further understanding for individual lessons. 

Staff are able to borrow books, maps, images, history-themed DVDs and a 
wealth of artefacts from the Schools Library Service each term which is 
invaluable in putting learning into context and inspiring children’s research 
within lessons and independently beyond that. 

 

Teaching and Learning 

Lessons have been planned to allow pupils to acquire knowledge by working as 
historians: for example, to build inference skills by exploring and questioning 
primary and secondary sources; to develop their own interpretations and 
understand the construction of others’; to identify cause, consequence, 
significance and legacy.  

 

 

 

 



These historical skills are shared as the learning intention for the lesson, 
whereas the key question highlights the historical knowledge to be acquired 
for the lesson.   

Pupils understand that the key question highlights the knowledge to be gained, 
and that they will be supported to acquire the knowledge and accurate 
historical terminology to answer the question. Teachers also use the learning 
intention to share specific historical vocabulary and make links between prior 
learning, from previous lessons or previous year groups, explicit. 

 

As with all other subjects, and as outlined in our Teaching and Learning Policy, 
teaching include approaches termed as ‘the golden threads’. 

Lessons include high-quality talk to support pupils to develop and articulate 
their thinking, and teachers plan for the teaching of precise vocabulary to 
support pupils to use new terminology accurately. It is through high-quality 
discussion that pupils are supported to develop their understanding of 
sophisticated historical concepts. 

Teachers ensure that a positive learning culture is embedded so that pupils 
feel confident in questioning and thinking critically of the historical 
perspectives presented to them. Strategies to support memory and recall allow 
pupils to retain their learning of key content so that they can build their 
historical knowledge and understanding. 

 



A range of teaching and learning styles are used in our history lessons to 
secure pupils’ acquisition of historical skills, knowledge and understanding. 
Artefacts, images, videos and online resources help to enhance learning.  

 

When history is the lead humanities subject in the year group, each class has a 
working wall where key vocabulary (with images to support vocabulary 
acquisition) is on display throughout the unit.  At the beginning of each history 
unit, the children develop their understanding of chronology by identifying the 
position of the era studied on a timeline, comparing it with prior KS2 history 
knowledge. 

Pupils learn history in a whole class, mixed ability setting.  Within the class, 
they work in a variety of groupings alongside individual work to enable them to 
develop collaborative skills and the ability to consider other points of view.   

All children have the opportunity to go on educational visits to museums and 
local areas of relevant historical interest to enrich their learning and bring 
history to life.  Visitors to the school provide personal accounts of their own 
experiences of the past. 

 

Assessment: 

The use of responsive teaching strategies means that teachers are creating 
opportunities to assess pupil understanding throughout the lesson. Teachers 
formatively assess knowledge, understanding and key skills during lessons 
through high-quality, targeted questioning, reflecting on work in books and 
oral feedback with children.   

History marking and feedback requirements are in line with our Feedback 
including Marking Policy. Responsive teaching underpins assessment in lessons 
to ensure immediate and effective feedback. 

Learning is recorded in each child’s ‘history and geography’ exercise book, 
however high quality discussion is preferred over excessive written recording 
to develop pupils’ understanding. 

Teachers are able to check pupils’ knowledge and understanding against the 
key questions for each lesson. They assess the extent to which pupils are able 
to answer the key question and whether pupils are able to accurately and 
fluently use historical vocabulary in their responses. This can be done orally or 
through a short written response recorded in exercise books. 



APPENDIX A 



APPENDIX A 



APPENDIX A 



APPENDIX A 



APPENDIX B – Key Historical Concepts 
 

 

 

 



APPENDIX C 
 

 

 

EYFS: 

 Ourselves 

 The Royal Family 

 Transport 

Year 1: 

 Castles 

 Toys, Past & Present 

 Mary Anning 
(Dinosaurs) 

Year 2: 

 The Great Fire of 
London 

 Christopher 
Columbus 

 Neil Armstrong 

 The Roman Empire 
and its impact on 
Britain 

 Ancient Greece – a 
study of Greek life and 
achievements and 
their influence on the 
western world. 

 Britain’s settlement by 
Anglo-Saxons and 
Scots 

 The Viking and Anglo-
Saxon struggle for the 
Kingdom of England to 
the time of Edward the 
Confessor 

 Changes in Britain 
from the Stone Age to 
the Iron Age 

 

 A study of an aspect or 
theme in British history 
that extends pupils’ 
chronological knowledge 
beyond 1066: The British 
Empire 

 

 Ancient Egypt: ‘the 
achievements of the 
earliest civilizations’ 

 A local history study (‘a 
study of an aspect of 
history or a site dating 
from a period beyond 
1066 that is significant 
in the locality’): World 
War II 

 A study of an aspect or 
theme in British 
history that extends 
pupils’ chronological 
knowledge beyond 
1066: Changes in 
Children’s rights 

 A non-European 
society that provides 
contrasts with British 
history: The Ancient 
May 
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 Develop and 
demonstrate an 
awareness of the 
past, using common 
words and phrases 
relating to the 
passing of time 

 Show where places, 
people and events fit 
into a broad 
chronological 
framework 

 Begin to use dates 

 Develop the use of a 
wide vocabulary of 
historical terms, such 
as: a long time ago, 
recently, when 
my…were younger, 
years, decades, 
centuries 

 Place the time studied 
on a timeline of world 
history. 

 Place artefacts on a 
timeline based on 
careful observation. 

 Sequence events or 
artefacts. 

 Use dates and terms 
to describe events. 

 Place events from the 
period studied on a 
timeline. 

 Place artefacts on a 
more detailed timeline 
based on research. 

 Identify key 
features/events of a 
period being studied. 

 Use terms related to 
that period and begin 
to date events. 

 Be aware of more 
complex terms e.g. 
BC/AD/BCE/CE 

 Know and sequence key 
events of time studied. 

 Describe artefacts from 
different periods 
accurately using historical 
vocabulary. 

 Place current study on 
timeline in relation to 
other studies. 

 Use dates and more 
complex terms (e.g. 
BC/AD/BCE/CE) to 
describe events. 

 Create own timeline of 
specific events and 
people being studied. 

 Identify unknown 
artefacts using own 
knowledge of history. 

 Use dates and terms to 
describe events. 
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 Ask and begin to 
answer questions 
about events e.g. 
When? What 
happened? What was 
it like? Why? Who 
was involved? 

 Develop the use of 
historical language to 
support learning, 
including: 
- century, decade, 

ancient, modern, 
during, previously 

- historical, sources, 
reliable, primary, 
secondary 

- way of life, 
significant, eye-
witness 

- settlement, invasion 

 Ask and begin to 
answer questions 
about events e.g. 
When?  What 
happened?  What was 
it like…?  Why?  Who 
was involved? 

 

 

 

 

 Select and use 
historical language 
appropriately, 
including: 
- BC/AD 
- Before Common Era 

(BCE), Common Era 
(CE) 

- prehistory, 
prehistoric, age 

- version, account, 
accuracy 

- legacy 

 Ask more complex 
historical questions 
e.g. What was life like 
for a… during the…? 

 Use appropriate historical 
vocabulary to 
communicate, including: 
- 17th century – 1600s etc 
- civilisation, empire, 

poverty 
- cause, effect 

 Devise, ask and answer 
more complex questions 
about the past. 

 Accurately use 
historical language to 
communicate, 
including: 
- dynasty, civilisation, 

society 
- revolution, political, 

cultural 
- refugee, evacuee, 

migration 
- bias, plausible, 

opinion, 
interpretation, 
informed 

- monarch, ancestor 

 Plan and carry out 
individual 
investigations based 
on their own 
questions. 
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 Discuss change and 
continuity in an 
aspect of life e.g. 
holidays 

 Recognise why 
people did things, 
why some events 
happened and what 
happened as a result 
of people’s actions or 
events 

 Identify similarities 
and differences 
between ways of life 
in different periods. 

 Recognise and make 
simple observations 
about who was 
important in an 
historical 
event/account 

 Find out about 
everyday lives of 
people in the time 
studied and compare 
with our life today 

 Identify some reasons 
for people’s actions in 
the past. 

 Find out about 
everyday lives of 
people in the time 
studied and compare 
with our life today 

 Identify reasons for 
and results of people’s 
actions 

 Describe some of the 
historical trends they 
notice. 

 Begin to understand the 
concepts of ‘continuity’ 
and ‘change’ within a time 
period 

 Compare an aspect of life 
with the same aspect in 
another period e.g. 
governance 

 Explore the causes and 
consequences of events 
and the impact on people 

 Offer a reasonable 
explanation for some 
events 

 Develop 
understanding on the 
concepts of 
‘continuity’ and 
‘change’ within a time 
period 

 Make comparisons and 
draw contrasts 
between different 
times in history. 

 Explore the causes and 
consequences of 
events and the impact 
on people 

 Explore historical 
trends and use them 
to explain events. 
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 Identify different 
ways that the past is 
represented e.g. 
using artefacts, 
pictures, stories, 
websites, films, song, 
museum displays 

 Choose and use parts 
of stories and other 
sources to show 
understanding of 
events. 

 Communicate 
understanding of the 
past in a variety of 
ways. 

 Know that knowledge 
about the past is 
constructed from a 
variety of sources such 
as artefacts, pictures, 
stories and websites. 

 Begin to identify 
primary and secondary 
sources. 

 Use photos, paintings 
and artwork as 
primary sources of 
information about the 
past. 

 Compare the accuracy 
of primary and 
secondary sources. 

 Use evidence provided 
to ask and answer 
questions about the 
past 

 Understand that 
knowledge about the 
past is constructed 
from a variety of 
sources and so a range 
of evidence is needed 
to gain a more 
accurate 
understanding of 
history. 

 Know the difference 
between a primary and 
secondary source. 

 Suggest where we 
might find answers to 
questions, considering 
a range of sources. 

 Begin to evaluate the 
suitability of different 
sources. 

 Be aware that different 
versions of the past 
may exist and begin to 
suggest reasons for 
this. 

 Select suitable sources of 
evidence to ask and 
answer questions about 
the past. 

 Make notes from a range 
of sources. 

 Begin to understand the 
concept of propaganda. 

 Understand that no single 
source of evidence gives 
the full answer to 
questions about the past. 

 Understand that the past 
is represented and 
interpreted in different 
ways and give reasons for 
this. 

 Compare accounts of the 
same events from 
different sources. 

 Select and use a range 
of suitable sources of 
evidence to ask and 
answer questions 
about the past. 

 Give reasons for 
choosing a source. 

 Explain how different 
sources of evidence 
could lead to different 
conclusions. 

 Understand that no 
single source of 
evidence gives the full 
answer to questions 
about the past. 

 


