
 Systems of Recording and Communicating 

Language 
Latin, Ancient Greek, Old English, Norse, Maya 
writing systems, symbols  
alphabet, hieroglyphs, logograms, syllabograms, runes, inscriptions, carving 
myths, folktales, chronicles, storytelling, oral history 
number systems, numerals 
calendar 
art, artefacts 
mosaics, friezes, mural 
pottery 
jewellery 
statues, sculptures,  
sources, propaganda, bias, reliability, interpretation  

Year 3 Year 4 Year 5 Year 6 
 The Greeks: The Romans in 

Britain: 

 

Anglo-Saxons 
and Vikings 

 

Stone Age to 
Iron Age 

Ancient 
Egyptians: 

 

The British 
Empire: 

Ancient Maya: 

 
Changes in 
Children’s Rights 

 

World War II: 

 

Language 
Latin, Ancient 
Greek, Old 
English, Norse, 
Maya 
 

-Ancient Greek is 
different to the 
modern Greek 
language 

 

-Latin is different 
to the modern 
Italian language 

 

Latin was still 
present in Britain 
from the Romans. 
It was the 
language used by 
the government 
and the people of 
the church. 
 
The Anglo-Saxon 
groups brought 
their language 
with them.  
 
The Vikings 
brought their 
language, Norse, 
with them. Pupils 
identify Viking 
town names that 
are still used 
today. 
 

 -The Ancient 
Egyptian 
language is 
different to the 
modern 
Egyptian Arabic 
spoken today 

 The Maya 
language still 
exists today in the 
countries that 
were part of 
Ancient Maya 
territory. 

When exploring 
written primary 
sources, pupils 
will notice that 
the language 
used has 
differences to the 
English we use in 
the present day. 
Pupil can make 
links to the 
continuous 
development of 
the English 
language. 

 



Celtic, Latin, 
Anglo-Saxon and 
Norse developed 
together to form 
Old English. 
This became the 
spoken and 
written language 
of Britain. 
 
-Old English  is 
different to the 
modern English 
language 

writing 
systems, 
symbols  
alphabet, 
hieroglyphs, 
logograms, 
syllabograms, 
runes, 
inscriptions, 
carving 
 

Much of our 
language is rooted 
in the Greek 
alphabet, including 
the word alphabet 
itself! 
 
We continue to see 
the legacy of 
ancient Greek 
today: 
many root words or 
prefixes/suffixes 
come from Greek 
such as -phobia, 
geo-, bio- etc. 
 
 
-Writing  was a skill 
that was limited to 
the wealthy 

Understand that 
many words we 
use today are 
influenced from 
the Roman 
language of Latin. 
 
 
-Writing  was a 
skill that was 
limited to the 
wealthy 
 

-Artefacts such as 
stone inscriptions 
or carved 
jewellery display 
evidence of the 
migrating Anglo-
Saxon groups’ 
writing system. 
Runes were not 
used to write 
long sentences 
and often had 
religious 
meaning. 
 
Manuscripts 
(handwritten 
documents) were 
copied out by 
monks. 
 

 -Writing  was a 
skill that was 
limited to the 
wealthy 
 
-Hieroglyphs 
were different 
to Ancient 
Greek and Latin 
as they used 
pictures as 
symbols to 
represent words 
or ideas.  
 

 -Hieroglyphs or 
glyphs (to 
distinguish from 
Ancient Egyptian 
hieroglyphs) were 
used for the Maya 
writing system 

 
-The symbols 
used for 
logograms, 
syllabograms 
reflects their 
geographical 
context. 

The glyphs also 
were written in 
codices- the 
remaining books 
contained 
complex 
mathematics and 
astronomical 
observations. 

 
Pupils notice that 
like the other 
civilisations that 
we have studied, 

Writing became 
more widespread 
as access to 
education 
became 
increasingly 
equal. 

Pupils learn about 
codes used by 
spies and the 
transmission of 
counter-
intelligence.  



evidence of 
writing occurs 
much earlier than 
in Britain. 

myths, 
folktales, 
chronicles, 
storytelling, 
oral history 
 

Pupil are taught 
the idea that myths 
can be used as 
sources to learn 
about the past as 
myths and legends 
were shared to 
pass on knowledge, 
to teach important 
lessons about their 
culture, and to 
entertain!  
 
These stories 
would be told 
orally by 
storytellers as not 
everyone could 
read and write.  
 
Pupils explore the 
Ancient Greek 
creation myth to 
identify Ancient 
Egyptian beliefs 
and culture. 

-Pupils notice 
that Roman 
myths have 
similarities with 
the Greek myths 
due to the 
similarities 
between their 
gods. 

Chronicles were 
written to record 
events. 

 - Pupils return 
to the idea that 
myths can be 
used as sources 
to learn about 
the past as 
myths and 
legends were 
shared to pass 
on knowledge, 
to teach 
important 
lessons about 
their culture, 
and to 
entertain!  
 
These stories 
would be told 
orally by 
storytellers as 
not everyone 
could read and 
write.  
 
Pupils explore 
the Ancient 
Egyptian 
creation myth 
to identify 
Ancient 
Egyptian beliefs 
and culture. 

Pupils explore 
the impact of 
individuals such 
as Olaudah 
Equiano, 
Ottobah 
Cugoano and 
Mary Prince
sharing their 
experiences. 
By recording 
their experience 
in published 
books, these 
significant 
individuals were 
able to educate 
the wider public. 

Pupils consider 
the extent that a 
single person’s 
autobiographical 
account can be 
used as a way to 
find out about 
the past.

 

Pupils are read an 
Ancient Maya 
myth to infer 
more about 
Ancient Maya 
beliefs and 
culture. 

Pupils explore the 
concept of oral 
history- learning 
about someone’s 
past by 
interviewing 
them. This shares 
similarities with 
the tradition of 
oral storytelling, 
but with the 
difference that 
the person lived 
through the 
experiences they 
are sharing. 

Pupils consider the 
extent that 
historical fiction 
can be used as a 
way to find out 
about the past. 

number 
systems, 
numerals 
calendar 
 

 Pupils learn that 
Roman numerals 
were used in 
Roman times 
across the whole 
empire. They 
were used before 

  The Ancient 
Egyptians had 
their own 
number system, 
using symbols 
that reflect their 

 -The Ancient 
Maya had their 
own number 
system, using 
symbols that 
reflect their 
geographical 

  



the number 
system that we 
know and use 
now, which is 
based on Arabic 
numerals taken 
from the ancient 
Hindu (Indian) 
system. 
 

geographical 
context. 
 

context. Pupils 
use this 
knowledge to 
learn more about 
how the number 
system would be 
used in trade. 

 
Pupils explore the 
Dresden Codex as 
an example of the 
number system. 

art, artefacts 
mosaics, 
friezes, mural 
pottery 
jewellery 
statues, 
sculptures,  
 

Pupils learn that 
there are a range of 
ways to find out 
about the past. 
 
Artefacts are 
primary sources. 
We can use our 
inference skills to 
find out about 
Ancient Greek 
culture from 
artefacts
 
-Pottery and 
sculpture helped 
the Ancient Greeks 
to record and 
celebrate their 
myths and religion 
 
Greek art and 
sculpture 
continued to be 
celebrated right 
into recent history- 
we can see its 
impact in 
architecture in 
London. 
 

Pupils learn that 
artefacts like the 
gold torcs and the 
artistry that goes 
in to them are 
often to convey a 
message about 
status, wealth 
etc. 
 
 
-Roman art and 
sculpture is 
heavily 
influenced by the 
Greeks 
 
Pupils see Roman  
mosaics and 
friezes when they 
visit the London 
Museum. 

Pupils explore a 
range of artefacts 
to develop their 
knowledge of 
Anglo-Saxon and 
Viking beliefs and 
culture, wealth 
and status, trade 
links and 
development of 
language.  
 
Pupils explore 
images from the 
Bayeux Tapestry 
to develop their 
understanding of 
the end of the 
Anglo-Saxon and 
Viking era. 

Artefacts are 
the main 
sources of 
evidence of life 
during the 
Stone, Bronze 
and Iron Ages as 
there are no 
written sources 
of those periods 
until the late 
Iron Age 
(Romans writing 
about Britain). 
Pupils work as 
archaeologists 
and historians 
to make 
inferences 
about the past 
using these 
sources. 
 

Pupils explore 
inscriptions 
from 
Hatshepsut’s 
temple to 
understand why 
she sent an 
expedition to 
Punt, and how 
she wanted to 
portray herself 
as a powerful 
and successful 
leader. 
 
Pupils explore 
artefacts that 
evidence how 
the Ancient 
Egyptian 
pharaohs 
displayed their 
power and 
identity. 

Pupils explore a 
range of 
artefacts to 
develop their 
knowledge of 
the British 
Empire. 

Pupils learn that 
inscriptions on 
stelae were used 
to portray and 
promote the 
important events 
and achievements 
of the Maya kings’ 
rule. 
 
Pupils explore 
inscriptions from 
temples to infer 
the social 
structure of 
Ancient Maya 
society. 

 Pupils will explore 
the Cable Street 
mural as way to 
learn about the 
past and to 
commemorate a 
historical event. 

 
 

Pupils will identify 
and visit local war 
memorials to 
support them to 
consider the 
questions ‘How do 
we commemorate 
the war? How 
should we 
commemorate the 
war?’ 



Pupils see Ancient 
Greek pots, friezes, 
sculptures and 
Ancient Greek 
influenced 
architecture when 
they visit the 
British Museum. 

sources, 
propaganda, 
bias, reliability,  
perspective,  
representation, 
interpretation 

Pupils learn that 
there are a range of 
ways to find out 
about the past. 
 
We organise these 
into primary and 
secondary sources. 
 
They look in 
particular at 
artefacts like 
pottery, an 
archaeological site 
(the Parthenon), 
and myths. 
 
They are guided to 
use their inference 
skills to create 
thoughtful 
interpretations. 
 
They use secondary 
sources to research 
areas such as the 
Olympics, 
education, deities 
etc.  
 

The Romans kept 
detailed written 
records so we can 
find out a lot 
about their views 
on events- 
however we must 
question if we 
can always trust 
these sources 
fully (reliability) 
 
 
Pupils explore 
bias in the 
descriptions of 
Boudicca from 
the Iceni people 
and the Romans. 
 

Chronicles were 
written to record 
events but their 
complete 
reliability is 
questionable. 
 
There are 
relatively few 
written sources 
of history 
surviving from 
the time. 
That makes  
 
The writings we 
have were from 
monks, who used 
the sources 
available to them 
at the 
monasteries to 
write history. It is 
difficult to tell 
how reliable the 
sources they 
used for their 
writing were. 
 
Pupils learn how 
different 
interpretations 
are constructed, 
by looking at the 
differing 
perspectives and 

Pupils explore 
how historians 
construct 
different 
interpretations 
of the past by 
exploring the 
question ‘Why 
did Iron Age 
people build 
hillforts?’. Using 
a variety of 
evidence, pupils 
will construct 
their own 
interpretation.  

 Pupils very 
carefully 
consider the 
different 
perspectives in 
sources and the 
biases that may 
have led to the 
representation 
of historical 
events. 
(Reliability). 
 
In one of the 

linked Time to 

Talk sessions for 

this unit, pupils 

begin to 

consider more 

widely who and 

what gets 

recorded in 

history. Pupils 

discuss how 

wealth and 

status affect 

what records we 

have of the past.  

They are also 
given the 
opportunity to 
discuss what 
they think 
makes someone 
significant, and 

Pupils explore 
how historians 
construct 
different 
interpretations of 
the past by 
exploring the 
question 
‘Manmade or 
natural disaster- 
which best 
explains the 
decline of the 
Maya around 
900CE?’. Using a 
variety of 
evidence, pupils 
will construct 
their own 
interpretation. 

Pupils consider 
the possible 
different 
perspectives of 
people in the 
past. They do this 
by considering 
how different 
groups in society 
would respond to 
the change in law 
that made 
education 
compulsory. 
 
They are 
supported to 
explore more 
written accounts 
of the past. 

Pupils will explore 
the role  of 
propaganda in the 
war effort, by 
discussing how 
evacuees 
experiences were 
represented in 
adverts and films 
at the time. 
 
 
 
When exploring 
the experiences of 
evacuees, pupils 
carefully consider 
how different 
experiences can 
lead to different 
interpretations 
and 
representation of 
historical events. 
They develop their 
understanding of 
the limitations of a 
single source being 
used to learn 
about the past. 



biases of the 
Anglo-Saxon 
historians Gildas 
and Geoffrey of 
Monmouth. 
 
The Bayeux 
Tapestry is one of 
our main sources 
of the events 
around and at the 
Battle of 
Hastings. 
It was 
commissioned by 
the Normans- the 
victors. 
 
 

the criteria for 
commemorating 
a significant 
person. 
 
In another 
linked Time to 
Talk session 
pupils consider 
how different 
interpretations 
are constructed, 
by looking at the 
differing 
perspectives 
and biases. 
 
Through 
exploring single 
autobiographical 
accounts, pupils 
develop their 
understanding 
of the 
limitations of a 
single source 
being used to 
learn about the 
past. 

 


