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Vision 

At Blue Gate Fields Junior School, mutual respect underpins all that we do so that we can 

equip children with the skills to be kind, responsible and caring global citizens. With a deep 

understanding of the experiences of our pupils, we provide a curriculum that enhances 

pupils’ cultural capital and endeavours to overcome any barriers that they may face. In a 

safe, happy and exciting learning environment, we strive for the highest standards of pupil 

attainment so that pupils can enjoy limitless aspirations.  

To achieve this, staff are continually supported to deliver ambitious, high quality teaching 

and learning which follows a distinctive and consistent approach within the school. 

Developments in our teaching and learning practice are underpinned by sound educational 

research, in order to offer the best and most current thinking. Strategies are continually 

trialled and reviewed for impact through a process of collaboration with staff so that all 

teaching staff are involved and take responsibility for the continued improvement and 

evolution of teaching and learning in our school. 

Through a culture of high trust, we will monitor and recognise the individual talents and 

strengths of staff members, as well as areas for development. Staff are offered a bespoke 

pathway of improvement, within the wider context of achieving our whole school 

improvement priorities, so that we may accomplish our goal of securing the best possible 

outcomes for our pupils. 

Aims 

We aim to: 

 Provide a learning environment where pupils feel safe, happy and engaged 

 Motivate children to work in a kind and collaborative school community  

 Create positive relationships underpinned by mutual respect  

 Provide a language rich, stimulating curriculum that is  supported by experiential 

learning 

 Deliver a curriculum based on the National Curriculum, including  the use of expert 

teachers in some subjects  

 Develop growth mindsets in pupils and staff that counteract a fear of failure and 

promote hard work 

 To develop resilience so that learning and curiosity become a lifelong goal 

 Develop our pupils’ critical thinking, problem solving and reasoning skills  

 Ensure that all children have equal access to a curriculum that supports their needs 

 Equip our learners with the skills needed for secondary school and life beyond. 

 Enhance the cultural capital of our pupils. 
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Golden Threads:  

Running throughout the teaching and learning in our school are golden threads that 

contribute to the distinctive Blue Gate Fields Junior School approach. We value these 

teaching and learning principles, as they are the key principles that best meet the needs of 

our specific learners, who disadvantaged or not, face a combination of linguistic, social or 

economic barriers to learning.  

 

 

Culture for Learning 

All teachers create a positive culture for learning with their pupils. It is not additional to, or 

separate from, teaching and learning but creates the foundations for children to be 

receptive to the messages that we are delivering to them. High levels of trust are built 

between pupil and teacher, with an understanding that all members of the school 

community will be treated fairly in a non-judgemental manner. Children are confident that 

they will be given space for their voices to be heard and that they will be listened to. They 

accept that struggle, setback and failure are a part of learning, and pupils enjoy grappling 

with learning that they consider ‘tricky’. They are supported to be calm, more resilient 

people, who understand that we are works in progress…we can change! 

 

Growth Mindset 

Research from Carol Dweck (2006) on growth mindsets underpins the way in which we 

develop pupil’s learning attitudes and teach pupils the skills to overcome barriers in their 

learning. In doing so, we equip pupils with an understanding of the process of learning so 

that they have a set of coping strategies to counteract feelings of frustration and a lack of 

confidence in their ability to learn. We promote the attitude that mistakes are a normal, 

useful part of the learning process and provide ways in which the pupils can move forward 

in their learning. Through these approaches, we are able to enhance pupils’ feelings of self-

efficacy, creating a culture where children believe in their own ability, are empowered to act 

on advice and improve their learning outcomes. 
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 We have incorporated within the PSHCE curriculum a series of lessons 

demonstrating the principles of and strategies for having a growth mindset, which 

are explicitly taught to ensure that we continually reinforce the growth mindset 

principles within our classroom culture. 

 Throughout all lessons, teachers use growth mindset language to provide specific 

and supportive feedback that helps pupils understand that learning is a process. This 

may take the form of referencing: 

The Target Board 

The Target board is a visual model of learning that 

supports pupils to articulate their emotional 

responses to learning. It is used to understand the 

process of learning and to appreciate that learning is 

often a struggle. 

 

 

 

The Learning Toolkit 

The Learning Toolkit gives children the language to 

talk about ‘having a go’, ‘being determined’, ‘being 

curious’ and ‘looking for strategies’.  

 

 

 

 

The Learning Pit 

Pupils refer to the Learning Pit (James Nottingham) to 

create a visual appreciation of the processes involved 

in learning. This may take the form of displays, a 

discussion with pupils or as a response in books. 
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Growth Mindset 

language 

 We model the language 

needed to build a growth 

mindset, and support 

pupils to adjust their 

thinking through the 

phrases that they use. 

 

 

 

 

Talk  

At Blue Gate Fields Junior School, talk is taught explicitly. We believe that, “talk is the sea 

upon which all else floats” (James Britton 1970) and Professor Frank Hardman reinforces 

this when he states that “[Talk is] the most powerful tool of communication in the 

classroom and it’s fundamentally central to the acts of teaching and learning.” Talk 

underpins all written work. We believe that if a pupil can articulate thinking verbally, then 

they will be able to expand and develop learning. 

Furthermore, we want classroom talk to be preparation for the social, educational and 

employment settings they may encounter in the future, and is one of the key strategies we 

use to develop pupils’ critical thinking and reasoning skills. 

 Staff explicitly teach talk using progressive 

language structures, which are based upon The 

Tower Hamlets Progression in Language 

Structures Document. Teachers provide 

scaffolds for pupil responses or group 

discussion in the form of sentence stems that 

use appropriate sentence structures and 

vocabulary, matching the stage of 

understanding of the pupils they are teaching. 

These sentence structures may also be written 

in the language section of the learning 

intentions for the lesson. 
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 Classroom discussion is 

structured around an ABC model 

that invites children to agree, build 

or challenge. This moves the 

emphasis away from ‘teacher talk’ and towards a more pupil-directed discussion 

model. 

 

 

 

 

 

 

 

 

 Talk Partners are created through flexible random pairings, which are changed 

regularly to facilitate a wide range of different talk opportunities with a variety of 

partners. Random pairing has been proven the most effective model for partners; it 

breaks down barriers between the children, makes them more likely to contribute 

and enables lower achieving pupils to speak. It is perceived by the children to be fair 

and inclusive. Pupils find confidence in working with a variety of partners; teachers 

find that their perception of pupils (ability, confidence, behaviour) can change. 

 Rules for talk partner work, along with growth mindset understanding, work towards 

children becoming more tolerant of each other, and to break down stereotypes. 

Procedures for talk are formalised, with an expectation that pupils will make eye 

contact, listen and talk, and understand the signals teachers give them to stop their 

individual discussions.  

 Children are trained to recognise a raised hand as the silent stop signal, which is 

used across the school. 

 Children with sight, hearing, mobility impairments or particular learning needs are 

paired, sensitively, according to the judgement of the teacher. 
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Vocabulary 

To address the knowledge and linguistic gap of our pupils, we focus on the teaching of 

precise vocabulary choice that is accurately used.  Teachers plan for the teaching of new 

vocabulary across subjects and use strategies for talk to support pupils to practise their 

understanding of new words and terminology. We also make use of informal opportunities 

to develop pupils’ vocabulary, for example discussing with and supporting pupils to use the 

new vocabulary displayed during lunchtime ‘chit-chat’. Teachers may collect and highlight 

new vocabulary in the following ways: 

 Third tier vocabulary in subjects such as 

History, Geography and Science is displayed 

with images and definitions. 

 

 

 

 

 Vocabulary is collected in ‘word webs’ 

(Nicolas Roberts) as a way of scaffolding 

pupils to form descriptive sentences. 

 

 

 

 

 

 Word wheels (Talk4Number) display 

vocabulary linked to a particular topic or 

concept. 

 

 

 The language section on the learning intention 

contains the key vocabulary and sentence 

structures that will be used and taught in the 

lesson.  
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Memory and recall  

Our teachers plan and deliver their teaching with an understanding of how memories are 

formed and the impact of cognitive load upon learning. (See Memory and Recall Crib Sheet 

on the T:drive). Pupils are taught that forgetting is part of learning; they are given strategies 

to support memory.  

We eliminate distractions that prevent pupils from receiving the messages we are delivering 

to them by ensuring a calm and focused learning environment. This includes ensuring that 

pupils’ emotional needs are met so that they are able to concentrate on learning.          

Appropriate activities are carefully chosen so that learning is not obscured, and pupils are 

able to focus upon and understand the main learning intention of the lesson. Teachers think 

carefully about the value of each activity they plan in a lesson, and how efficiently it 

supports pupils to achieve the objectives of the lesson. 

Teachers use a range of strategies to avoid overloading pupils’ working memories.  

 Layout of presentation slides or resources are designed to avoid overloading pupils’ 

working memory. We understand that information is processed through auditory 

and visual channels, but these channels can be overloaded if we present dense 

amounts of text and complicated visuals whilst providing oral explanations or 

commands simultaneously. 

 Teachers model worked examples in detail, providing many examples to secure pupil 

understanding. 

 Learning must be broken down into small steps, with lots of guided practice at each 

stage. 

 Teachers may provide pupils opportunities to offload information by pausing and 

allowing pupils to capture what they have said so far; for example, by taking notes or 

completing a task based on one step of learning. 

 Teachers hook learning on to their prior knowledge by comparing and contrasting 

new learning with what they already know. They make explicit the links across year 

groups and topics so that pupils can draw upon prior learning to support and deepen 

their understanding of new material. 

 Learning journeys further support pupils to make links, and allows pupils to self-

regulate with reference to learning objectives and outcome possibilities. 
 

New learning is fragile and usually forgotten unless steps are taken to revisit and refresh 

learning. Teachers are wary of assuming that children have securely learnt material based 

on evidence drawn from close to the point of teaching it.  Teachers need to get feedback at 

some distance from the original teaching input when assessing if learning is secure. This can 

be achieved through retrieval practice. 
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Strategies for revisiting learning include low stakes quizzing, a test, game or talk around 

‘Knowing-doing gaps’. It is presented as low-stakes, and is linked to the growth mindset 

strategy of practising. Pupils are given immediate feedback on their accuracy and teachers 

design their spacing of concepts to be revisited based on our understanding of Ebbinghaus’ 

Forgetting Curve. See Retrieval Practice Examples document on the T:drive.  

 

 Learning intentions contain ‘memory links’ to highlight the pre-existing knowledge that 

pupils have which will support them within the current lesson. The ‘memory links’ also make 

explicit links to previously taught topics or units to support pupils in developing efficient 

schemata. . Where key questions are used on learning intentions, they help to focus the 

teaching and outcome of the lesson. 

 

 

 

Ebbinghaus’ Forgetting Curve 
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Teachers plan and structure lessons with an understanding of research-based principles of 

instruction (Barak Rosenshine 2012) to enable pupils to ‘hold onto’ their learning. 
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We understand that teachers will have varied and flexible teaching styles, dependent on the 

task and the individual needs of the learner. Pace will vary in response to pupil needs within 

a lesson and will be dependent upon the stage of learning that pupils are at. 

We want to ensure that pupils are receiving a good variety of experiences, and support and 

trust staff to make professional judgements on planning and delivering their lessons to best 

secure pupils’ learning. 

 

Responsive Teaching  

Our teachers teach lessons that are responsive to the learning needs of the pupils. In order 

to make the most accurate judgements about how to move forward with their teaching 

within the lesson, teachers will plan in variety of opportunities to gain formative feedback 

from pupils on their level of understanding. These opportunities may take the form of 

monitoring pupils’ practice on mini whiteboards; questioning; monitoring responses during 

pupil talk; visualiser stops; other forms of mini-plenaries. Through this constant assessment 

of pupil understanding at all stages of learning, teachers are able to make increasingly 

accurate judgements about what level of support and challenge to provide. It also allows 

them to tailor the feedback they will give to pupils so that learning is able to move forward. 

“Evidence about student achievement is elicited, interpreted, and used by teachers, learners 

or their peers to make decisions about the next steps in instruction that are better, or better 

founded…[Teachers get] the best possible evidence about what students have learned and 

then use this information to decide what to do next” 

Dylan Wiliam (2018) 

Planning 

We expect that teachers will flexibly adjust and adapt their planning as a result of the 

formative assessments they are making, within and between lessons. This ensures that we 

are tailoring lessons in response to the needs of the pupils we are teaching, and that we 

update our teaching methods in light of developments in our understanding of best 

practice. 

We make use of the expertise throughout the school and in year group teams to plan 

collaboratively and create LI overviews or medium-term plans, which teachers can then 

tailor to the needs of their pupils. These schemes are not static, and are continuously 

reviewed and refined. 

 Learning journeys support teachers to map out the steps in learning to achieve a final 

outcome. They demonstrate how learning is built upon over time, and support teachers and 

pupils to make links between stages and aspects of learning. Clear focus is given through 

explicit learning intentions and carefully planned, small step teaching, which identifies what 

learners’ need to understand and be able to do in order to achieve. 
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Recording learning 

Learning is recorded in childrens’ exercise books when it is felt that it would enhance or 

support the childrens’ acquisition of the concept taught through practice, or to support 

teacher assessment.  Where lessons may involve learning taking place through drama, talk, 

use of concrete resources or upon whiteboards for example, children are not expected to 

write in books purely for evidence.  Teachers may take photos of the learning, which they 

save in their planning folders but, to avoid unnecessary printing, are not required to stick 

them in the children’s books.  

At times, the process of learning will not be recorded in exercise books, as is the case in 

Literacy, where pupils draft pieces of extended writing in their notebooks. This frees pupils 

to be bolder in their editing and redrafting, as they do not feel restricted by the constraints 

of their exercise books. 

Specialist teachers 

Pupils have access to expert teachers in Art, Ceramics, DT, Music, MFL and PE. In lessons 

where  teachers are assisting expert teachers, they will support pupils to articulate their 

learning. They will support expert teachers to make adjustments so that all pupils can access 

learning, and will liaise with expert teachers to make links with other curriculum subjects. 

Home Learning 

Homework is set weekly in Literacy and Numeracy by each group teacher and is usually 

extra practice of learning completed in the days prior.  This is to support pupils’ memory and 

recall of strategies.  The homework content is specific to each group and is planned with an 

understanding of the barriers some pupils will face. For example, space for studying at home 

may be at a premium, with younger children in competition with older siblings for space and 

resources. Many families on low incomes do not have access to the internet or the financial 

resources to access cultural activities. 
All pupils are expected to read for 20 minutes each day, and teachers will encourage pupils 
to develop a love of reading, and will promote and recommend a range of texts to drive 
pupil interest. 

 

 

 

 

 

 



13 
 

Assessment 

The use of responsive teaching strategies means that teachers are creating opportunities to 
assess pupil understanding throughout the lesson. Teachers formatively assess knowledge, 
understanding and key skills during lessons through high-quality, targeted questioning, 
reflecting on work in books and oral feedback with children.   

Our marking and feedback requirements are outlined in our Feedback including Marking 

Policy. Responsive teaching underpins assessment in lessons to ensure immediate and 

effective feedback.  Whiteboards and talk are used as a tool for immediate feedback and 

enable teachers to formatively assess children’s understanding in the moment.  Oral 

feedback is used throughout lessons to ensure children are aware of their progress.  As a 

result of these feedback strategies, we do not expect staff to write lengthy comments in 

books; immediate, oral feedback has a greater impact on learning and attainment.  Self-

marking and peer-marking is done in green pen and teachers are expected to check 

accuracy, before the next lesson. 

Extrinsic rewards are not given so that pupils focus on their learning needs rather than final 

outcomes. This results in motivated pupils who welcome challenge and do not avoid tasks 

that they perceive to be ‘difficult’. 

Teachers understand that groupings in Literacy and Numeracy are fluid and work closely 

with their year group team to identify pupils who could be further challenged or may need 

increased support, which could be achieved in another group setting. 

Moderation of outcomes is ongoing in year group teams, as teachers draw upon the support 

of their team to continuously reflect upon pupil achievement and the methods to best 

secure it. Formal moderation takes place termly, within year group teams and then also in 

conjunction with other schools in the Mcubed partnership so that we can confirm our 

judgements. Summative assessment in Maths, Reading, Writing and Science occurs at our 

planned assessment points and Literacy and Numeracy attainment is also recorded in pupil 

attainment profiles so that teachers can track the progress of pupils in their Literacy and 

Numeracy groups. Year group teams conduct termly pupil progress meetings so that 

teachers can identify any pupils who may need further support, and to inform members of 

SLT of any concerns. 
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Monitoring and Evaluation  

We monitor and evaluate the impact of teaching and learning to inform the individual 

support systems that we may need to put in place, and the wider response we may need to 

formulate in the professional development we provide. 

 

Monitoring and evaluation may take the form of lesson observations, learning walks, drop-

ins, book monitoring and moderation. 

Teaching is evaluated by our continuum for best practice, which we have tailored to reflect 

the teaching and learning principles we feel are essential to good quality teaching and 

mirror our distinctive Blue Gate Fields Junior School approach. We do not grade teachers 

and understand that teachers may lie on a continuum of best practice, and that where they 

lie is not static. This helps us to formulate targets and provide tailored development 

opportunities. 
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17 
 

 

  



18 
 



19 
 

Equality 

At Blue Gate Fields Junior School our teaching styles are responsive to, and learning 

arrangements are organised according to, the learning needs of the pupils. We acknowledge 

that support to address the differing needs of learners may be provided in a number of 

ways, including: 

 

 

 

 

 

Furthermore, organisational arrangements for teaching and learning support the differing 

learning needs of our pupils. 

Whole Class: 

Whole class situations are used to deliver much of the curriculum including Humanities, Art, 

Design and Technology, PHSCE, Quick Maths and Growth Mindset lessons where mixed 

ability grouping is agreed to be the most appropriate organisation for effective learning.  

Ability Grouping in Maths, English and Science: 

In Maths, Literacy and, in Year 6, Science, the children are grouped according to ability and 

teaching style requirements. Occasionally, emotional or behaviour issues are also taken into 

account. For example, a child’s response to a particular teacher, or need to be in a smaller, 

supported group. 

Group size: 

Each year group can have up to six ability groups including a SEND group. The size of the 

group increases according to the ability level of the pupils. Lower ability pupils are taught in 

smaller groups to benefit from greater teacher 1:1 focus and a narrower ability range to 

differentiate the learning for. These children often have the most complicated learning 

profiles and a small group offers the teacher the capacity to cater more specifically for 

individual learning needs. 

The Teachers: 

Teachers, their style of teaching and approaches to delivering the curriculum are closely 

matched to the needs of the children. Other adults are deployed to maximise the learning of 

the children. We believe that these arrangements contribute towards increased 

independence and readiness to learn. Contact with a range of adults throughout the day 

means that relationships remain fresh; pupils enjoy different learning experiences with 

adults from across and beyond their year group. 

Our teaching and learning approaches and streamed grouping aims to minimise the need for 
intervention, however we know that, for a variety of reasons, some children may need to 

 pace 

 content 

 task 

 relevance 

 style and delivery of feedback 

 resources 

 extension 

 autonomy 

 outcome 

 teacher/adult support 
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revisit particular areas of the curriculum.  As a result, year groups may run intervention 
groups to support pupils with their Literacy or Numeracy skills. 

For further details, see our SEND policy. 

 

Classroom Environment 

Classrooms at Blue Gate Fields Junior School predominantly show learning process rather 

than final outcomes. Working walls display work in progress and support independence in 

accessing learning. Vocabulary and sentence stems across subjects are displayed to support 

pupil talk and learning. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Using beige sugar paper to 

print onto for labelling is 

effective and means that 

we keep a uniformity 

across the school – there 

is no need for borders 

Backing paper to the boards is kept to either black, grey or beige sugar paper 

Mounting is only on black, grey or beige sugar paper 

 

Sentence strips and sentence 

pockets are used to model 

and display grammar and 

sentence construction 

 

Washing lines help 

to display the 

learning process  

 

Use artefacts on the 

table tops 
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Opportunities to display and celebrate pupil outcomes can be displayed in corridors or 

celebrated on Year Group blogs. 

An inviting, stimulating classroom library can be found in every class epitomising what our 

school offers to encourage reading. These classroom libraries reflect learning in other 

subject areas by providing opportunities and recommendations for wider related reading. 

Within classes, children are seated in rows, to enable direct eye contact with the teacher. 

Teachers ensure that children with sight, hearing, mobility impairments or particular 

learning needs are seated in a position that accommodates their needs, including ensuring 

that left- handed pupils are seated on the left-hand edge of a row, so that they are able to 

write comfortably. Unless decided otherwise by the teacher, children are randomly paired 

with a talk partner.  

Resources 

At Blue Gate Fields Junior School, teachers have access to wide range of resources to 

support their teaching and pupils’ learning.  

We have well-stocked and comprehensive curriculum resource cupboards/areas for Science, 

Maths, PE, Music, Art materials and a prop cupboard for Art or Drama. The school has a 

thriving library of 32,000 books which houses a wide range of high quality fiction, non-

fiction and poetry for pupils to borrow and read, with many links to our curriculum. Our 

school librarian is able to support teachers in sourcing appropriate and imaginative texts to 

enhance their teaching and teachers have access to Tower Hamlets Schools’ Library Service, 

which houses further collections of high quality texts, artefacts and curriculum resources. 

We have a ceramics room equipped with a kiln to further develop pupils’ arts education and 

an ICT suite with additional computing resources. 

Teachers ensure that: 

 There is a range of appropriate, accessible and labelled resources available for which 

pupils can select materials suitable to the task in hand 

 All children know where classroom resources are kept and the rules about their 

access and use 

 Pupils will be taught how to use all resources correctly and safely, with care and 

respect and with regard for Health and Safety and waste 
 Children are encouraged to act independently in choosing, collecting and returning 

resources where appropriate;  

 The library and Tower Hamlets Schools’ Library Service is a valued resource and used 

appropriately 

 Children work together to establish an attractive, welcoming and well organised 

environment engendering respect, care and value for all resources. 
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Remote Learning 
Following the Education Endowment Fund’s Rapid Evidence Assessment (2020) and Ofsted 

Guidance on What’s Working Well in Remote Education (2021), we ensure that the 

elements of effective teaching are present in our methods of planning for and delivering our 

curriculum remotely. We continue to offer a broad curriculum: lesson planning and content 

choices are aligned to our school’s curriculum and the core content that pupils need to 

know. To deliver education remotely, teachers use resources and platforms that are familiar 

to our pupils so that they can concentrate on acquiring new learning, and to reduce the 

barriers that appear when pupils are grappling with new technology. 

At Blue Gate Field’s Junior School we understand that the effectiveness of remote teaching 

relies upon many of the same principles that determine the effectiveness of teaching in live 

classrooms, and therefore continue to plan for and deliver our curriculum remotely 

following our teaching and learning principles. Running throughout the teaching and 

learning in our school are golden threads that contribute to the distinctive Blue Gate Fields 

Junior School approach. 

 

 

 

Culture for Learning 

All staff create a positive culture for learning as part of their remote education delivery; this 

is the foundation that prepares pupils to be receptive to the messages we are delivering to 

them.  Our remote education provision is one of the avenues by which we support pupils to 

continue to feel part of the school community, allowing us to promote connection and 

encourage pupils’ engagement with their learning.  
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Teachers communicate in a positive, chatty and caring manner, 

replicating the interactions that pupils would receive in school. 

Recorded videos introducing the suggested timetable and 

learning for the day personalise our home learning blogs and 

help provide reassuring guidance for pupils. Furthermore, the 

organisation of provision into a suggested timetable, including 

suggested break times and activities for the break, supports 

pupils to develop healthy and productive routines and 

structure their day. 

 

 

With a heightened awareness of the additional 

stresses pupils are experiencing, teachers begin the 

day reminding pupils of the traffic light system 

embedded in school to monitor and self-regulate 

their emotions and 

provide strategies 

and activities to 

support pupils to 

manage feelings of 

stress and anxiety.  

 

 

 

Home learning blogs begin with a PE lesson each day to promote the importance of physical 

activity, and teachers make use of the high-quality online resources taught by expert 

teachers, such as PE with Joe Wickes or Yoga with Adriene. 

Teachers understand the importance and impact of regular, personalised contact with 

pupils and use a variety of methods to maintain and build upon the positive relationships 

built within the classroom through weekly phone calls, email feedback, recorded videos and 

celebration of work. Weekly Google Meets for each class reinforce the class community and 

provide an opportunity for pupils to connect with their teachers and their classmates. 

 

Growth Mindset 

We continue to equip our pupils with an understanding of the process of learning so that 

they have a set of coping strategies to counteract feelings of frustration. In light of the 
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challenging circumstances of the COVID-19 pandemic, developing pupils’ feelings of self-

efficacy remains of vital importance so that pupils believe that struggle, failure and setbacks 

are normal and useful parts of the learning process, and are able to overcome barriers in 

their learning. 

When posting instructions for lessons on the home blog, teachers promote growth mindset 

strategies from the learning toolkit and make use of the visual models that pupils were 

familiar within school, such as The Learning Pit. During teacher input and when giving 

feedback, teachers continue to model the language needed to build a growth mindset, and 

support pupils to adjust their thinking through the phrases that they use. 

 

Talk 

We acknowledge that remote education poses 

some difficulties in recreating the exact 

conditions for interactive high quality talk, as it 

occurs in live classrooms. However, teachers are 

able to recreate some aspects of the interactivity 

and intentional dialogue that allows teaching to 

be more effective and support pupil motivation. 

The familiar thinking and discussion structure of 

See, Think, Wonder is used widely to support 

pupils’ exploratory thought and dialogue. 

 

 Sentence starters are provided to scaffold pupils’ thinking and internal dialogue 

using progressive language structures (based upon The Tower Hamlets Progression 

in Language Structures Document). These sentence starters ensure that pupils are 

engaging with age appropriate yet ambitious language structures.  
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 Useful language structures are 

highlighted in the ‘language’ 

section of the learning 

intention provided with every 

lesson.  

 

 

 Carefully designed open or 

enquiry questions are planned 

and used to provoke deeper 

responses. The knowledge and 

understanding needed to tackle these questions is provided in small chunks and 

responses are scaffolded. 

 

 High quality talk is modelled during recorded lessons through clear explanations and 

detailed ‘thinking aloud’. This can be through use of external online resources such 

as Oak Academy lessons, where the subject is taught by expert teachers, or by 

drawing upon the subject expertise of teachers within a Year Group team or from 

across the school. 

 

 Literacy lessons in particular continue to develop oral retelling skills of shared stories 

or the oracy skills needed for the performance of poetry, or reading aloud.  

 

 Pupils are given the opportunity to practice their oracy skills during their Google 

Meet sessions, where teachers use talk games such as ‘20 questions’ or ‘Um..err’ to 

practice oracy skills. Teachers also make use of a simple question, designed with the 

support of resources such as Dialogue Works’ Home Talk or using familiar routines 

such as ‘Peak of the Week’ or Appreciation Circles, to give all pupils the opportunity 

to contribute and their voice to be heard. 

 

 Teachers support pupils with prompts to spark conversations at home through a 

continuation of the strategies used in lunch-time chit chat in school; pupils are 

prompted to use break times between lessons as time to share jokes, riddles and fun 

facts with family members. Furthermore, instructional videos for families on 

supporting children with reading and building a dialogue over a shared story provide 

opportunities for scaffolded learning talk at home. 
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Vocabulary 

To address the knowledge and linguistic gap of our pupils, we focus on the teaching of 

precise vocabulary choice that is accurately used.  Teachers plan for the teaching of new 

vocabulary across subjects and highlight and model the correct usage to support pupils’ 

understanding of new words and terminology. 

 Third tier vocabulary used in foundation 

subjects is explicitly taught and their 

correct usage modelled. These important 

vocabulary words are highlighted and 

unpicked in the ‘language’ section of the 

learning intention provided for each 

lesson. 

 Vocabulary is collected in ‘word webs’ 

(Nicolas Roberts) as a way of scaffolding 

pupils to form descriptive sentences. 

 

 Word wheels (Talk4Number) are used to 

support the use of correct mathematical 

vocabulary. 

 

Memory and recall 

Remote education is planned and delivered with an understanding of how memories are 

formed and the impact of cognitive load upon learning. 

Appropriate activities are carefully chosen so that learning is not obscured, and pupils are 

able to focus upon and understand the main learning intention of the lesson. Teachers think 

carefully about the value of each activity they plan in a lesson, and how efficiently it 

supports pupils to achieve the objectives of the lesson.  

We know that pupils working online may struggle with attention spans, and so learning will 

be presented clearly, with a balance of words and appropriate, non-distracting images; it 

will be chunked for pupils to manage in small steps. 

Teachers use a range of strategies to avoid overloading pupils’ working memories.  

 Lessons recorded by teachers continue to present learning in small steps, including 

modelled examples and opportunities for practice. 

 

 Where lessons do not include recorded teaching, learning and resources are 

presented in numbered, small chunks and lead children through the learning step by 

step with clear instructions. 
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 Opportunities for guided practice can take a number of forms, including online 

quizzes, practice questions within recorded lessons and short teacher designed 

activities with built-in feedback. 

 

 Teachers continue to use our carefully sequenced curricula plans to support pupils to 

know more and remember more. Where teachers make adaptations to the 

curriculum as they deliver remote education, they do so with an understanding of 

the limitations of resources at home and in order to focus upon the most important 

knowledge or concepts pupils need to know.  The adapted curriculum continues to 

follow the same principle of carefully sequenced lessons that build upon what pupils 

have learnt.  

 

  Teachers share an overview of the learning in a unit through learning journeys, 

which makes explicit the sequencing and connections between lessons, moving 

towards a learning goal. Teachers make decisions about how best to present this to 

children through the home learning blogs: either as an image sharing the whole 

journey at once or partial steps of the journey, or during recorded lessons with 

teachers unpicking 

and explaining the 

journey. These 

decisions will be 

based on the 

complexity of the 

learning journey and 

the needs of the 

pupils receiving the 

lesson.  

 

 Learning intentions 

contain ‘memory links’ to 

highlight the pre-existing 

knowledge that pupils 

have which will support 

them within the current 

lesson. The ‘memory links’ 

also make explicit links to 

previously taught topics or 

units to support pupils in 

developing efficient 

schemata.  
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 Opportunities for retrieval practice are presented in a number of ways, including 

lesson ‘warm-up’ activities; unpicking of ‘memory links’ on the learning intention; 

online quizzes and teacher designed Kahoot or Google form quizzes. 

 

 

 

 

 

Responsive Teaching 

Our teachers teach lessons that are responsive to the learning needs of the pupils. In order 

to make the most accurate judgements about how to move forward with their teaching 

within the lesson, teachers will plan in variety of opportunities to gain formative feedback 

from pupils on their level of understanding. Submitted work; email interactions; phone call 

conversations; insights from data generated by Google Form quizzes, and the Mathletics 

and Active Learn platforms all allow teachers to assess and make judgements about the 

level of understanding pupils have achieved and identify any common misconceptions. This 

allows teachers to make adaptations in their teaching or provide specific feedback to pupils. 

Feedback is given to pupils regularly and through a variety of methods. Teachers can 

provide specific, personalised feedback to pupils through written emails, phone call 

conversations and emailed links to recorded videos which model strategies, provide 

explanations or give editing prompts. Feedback can be given to wider groups of pupils by 

posting recorded videos on the blogs which unpick the answer to a question posed earlier in 

the lesson or by posting answers that allow pupils to self-mark and receive instant feedback. 

The EEF asserts that different approaches to delivering lessons remotely suit different tasks 

and types of content. We understand that teachers will have varied and flexible teaching 

styles, dependent on the task and the individual needs of the learner. Teachers choose from 

carefully selected and trialled methods of delivery, including teacher recorded lessons using 

Loom technology, recorded lessons from external online sources, teacher designed 

activities, quizzes and opportunities for offline tasks. We want to ensure that pupils are 

receiving a good variety of experiences, and support and trust staff to make professional 

judgements on planning and delivering their lessons to best secure pupils’ learning.  
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Recording Learning 

Teachers ensure that pupils understand that learning can be completed digitally or by 

recording answers on paper in order to reduce barriers to accessing and engaging with 

remote education. Learning is submitted by email, either as a digital document or as a 

photograph, as this is a method of submission pupils and their families will be more familiar 

with. 

 

Specialist teachers 

Expert teachers support learning in their subject area by providing resources, video 

recordings and lesson ideas. Teachers are then able to adapt the resources and lesson ideas 

for their year groups. 

 

Equality and SEND  

The needs of each pupil and their families are assessed and individualised planning is 

undertaken to minimise the barriers to accessing education remotely. Increased support 

from the SENCO and SLT are offered to pupils with SEND and where appropriate, a different 

method of delivery of remote education is provided. Where offline resources are more 

suited to a pupils’ needs, learning packs are provided.  
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