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Blue Gate Fields Junior School:  A continuum for best practice teaching and learning   

PLANNING  
for feedback 
 
 
 

 Planning takes no account of pupil’s prior or current 
levels of learning and understanding. 

 Activities / tasks may not be appropriately matched to 
learning objectives. 

 No use is made of Attainment Profiles to inform planning 

 Planning is informed by information from assessment 
regarding pupil’s prior and current levels of learning and 
understanding and these links are  communicated to the 
children 

 Activities / tasks are matched to learning intentions. 

 Lesson planning considers the Memory Links 

 Lesson planning is informed by Attainment Profiles, but 
fails to effectively support the needs of identified 
individuals or groups. 

 Lessons are planned and structured to elicit feedback from 
pupils and to provide opportunities to give feedback, for 
example, employing the use of mini-plenaries. 
 

 Lessons are planned as part of a learning sequence and are 
informed by regular and accurate assessment of pupils’ prior and 
current levels of learning and understanding.  Children are 
encouraged to recall previous learning to support their ability to 
make learning links.  

 Activities / tasks are matched to learning intentions and provide 
pupils with opportunities to apply and deeply consolidate their 
learning.  

 Lesson planning considers the Memory Links and makes these 
explicit 

 Lesson planning is informed by Attainment Profiles and 
effectively support the needs of identified individuals or groups  

 Lessons show that feedback from pupils is used to adapt 
teaching to meet current needs within the lesson 

 Teacher has planned in opportunities for pupils to recall 
knowledge. 
 

 Teachers plan very effective sequences of lessons, informed by regular, 
accurate on-going assessment. 

 Lesson planning builds on pupils’ prior learning and understanding and 
address identified gaps in their knowledge and understanding.  Children 
are encouraged to recall previous learning to support their ability to make 
learning links.  

 Teachers plan in opportunities for pupils to recall and practice prior 
knowledge. 

 Lessons are planned with an understanding of cognitive load theory 

 Tasks provide opportunities to apply and deeply consolidate knowledge 
and understanding. 

 Lessons show that feedback from pupils is used to adapt teaching to meet 
current needs. This happens immediately, in the moment, so that it has 
impact on pupil understanding. 

observations 

   Lessons are planned as part of a learning sequence 
and are informed by regular and accurate 
assessment of pupils’ prior and current levels of 
learning and understanding.   In Year 4, using the 
language of sequencing, children were asked for 
feedback to confirm understanding – this drew on 
learning from the teaching sequence. Children were 
asked to provide one another with feedback through 
the sharing of explanations which were repeated. 

 Lessons show that feedback from pupils is used to 
adapt teaching to meet current needs within the 
lesson In a year 3 literacy lesson the teacher gave 
clear direction on what the sentences written by 
pupils needed to consist of, before pupils gave their 
partners feedback. The role of the partner giving 
feedback was explicitly explained.When pupils read 
their sentences to the class to elicit further feedback, 
the teacher sensitively intervened to re teach a 
feature a child had not included in their sentence. 

 

 recall previous learning observed in Year 5 

 Teachers plan very effective sequences of lessons, informed 
by regular, accurate on-going assessment.  In year 5, a lesson 
was revisiting learning from a previous lesson due to 
misconceptions having been assessed 

 Teachers plan in opportunities for pupils to recall and 
practice prior knowledge.  In a Year 6 history lesson, children 
referred back to previous learning, noting it in their books as 
a reference point for discussion – this was noted by the 
teacher and praised. 

 Lessons show that feedback from pupils is used to adapt 
teaching to meet current needs. This happens immediately, 
in the moment, so that it has impact on pupil understanding. 
In year 5 literacy lessons, the teachers reacted to the minute 
by minute assessment information gathered and, used this to 
adapt the lessons, and to systematically consolidate and 
expand pupil’s knowledge. 
 

SUBJECT 
KNOWLEDGE 
for feedback 
 
 

 Subject knowledge is patchy and challenge is insufficient.  Teaching is accurate, based on satisfactory subject 
knowledge which the teacher is developing 

 Teacher employs some strategies that promote effective 
memory and recall  

 Teacher has strong subject knowledge which enthuses and 
challenges most pupils and contributes to their good progress. 

 Teacher employ a variety of strategies that promote effective 
memory and recall 
 

 All pupils are inspired and challenged by the consistently applied excellent 
subject knowledge of the teacher. 

 Teacher is able to  employ strategies that promote effective memory and 
recall that support pupils to make connections in their learning 

observations 
 
Good subject 
knowledge was 
essential to ensure 
that lessons were 
well-planned and 
feedback could be 
precise and accurate. 

  
 
 
 
 
 
 
 
 

 

 
 
 
 
 
 
 
 
 
 
 
 
 

 Teacher is able to  employ strategies that promote effective 
memory and recall that support pupils to make connections 
in their learning In a year 5 science lesson, the teacher 
unpicked the understanding using excellent subject 
knowledge – children used memory and recall strategies to 
reword their understanding through the sharing of 
explanations. Talk partners were used to check 
understandingand the use of technical vobaulary. When 
incorrect use of key vocabulary was heard, the feedback from 
the teacher addressed the misconception through repetition 
to clarify. 
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 In year 4 Geography, the lesson began with a question that 
prompted pupils to retrieve and rehearse knowledge from a 
previous lesson. 

 All pupils are inspired and challenged by the consistently 
applied excellent subject knowledge of the teacher. In 
literacy lessons across year groups, teachers demonstrared 
excellent subject knowledge with correct explanations and 
modelling of key grammatical terminology, both orally and in 
the modelled writing. Children confidently repeated this in 
their explanations and feedback to the teacher about how 
the teacher’s modelled writing could be improved.  

 In a Year 6 history lesson, the teacher’s subject knowledge 
prompted meaningful discussion and made sophisticated 
links with previous learning. 
 

MODELLING  
for feedback 
 

 Direct teaching is dominated by teacher talk. 

 No use, or inappropriate, use of interactive strategies. 

 No responsive questioning. 

 Inappropriate use of resources / models / images used 
to support learning. 

 Teacher handwriting is unclear 

 Pupils are unclear what to do during activities. 

 Teacher has no focus during pupil activities. 

 Insufficient time is given for children to work 
independently or in groups. 

 Limited or no use of specific vocabulary. 

 Language used to explain, instruct and model is 
unclear; it hinders learning. 
 

 Direct teaching involves appropriate interactive 
strategies to engage pupils in the lesson. 

 Use is made of resources / models / images to support 
learning during direct teaching and activities. 

 Teacher handwriting is clear; an attempt to write with 
the Jarman style is evident 

 Pupils know what to do and have sufficient time to 
complete tasks. 

 Teacher uses some responsive teaching strategies to 
begin to assess the impact of the modelling on the pupils 

 Teacher uses limited modeling of specific vocabulary. 

 Language used to explain, instruct and model is lacking 
clarity. 
 

 Teaching is stimulating with a range of strategies used to 
engage pupils. 

 Questions are planned to provide challenge and extend 
thinking. Teachers respond effectively to feedback and use it 
to move learning forward. 

 Good and imaginative use is made of resources to enhance 
learning. 

 Resources are provided to enhance learning of groups of 
students. 

 Modeling, combined with responsive teaching supports pupils 
to understand the learning and enables them to approach 
tasks independently. 

 Language used to explain, instruct and model is clear, simple, 
straightforward and well-paced. 

 Teacher handwriting is clear; the Jarman style is evident 
 

 A wide range of interactive and imaginative teaching and learning 
strategies are used, including a range of differentiated questions. 

 Resources provided promote highly effective independent learning by all 
students and are used to enthuse, engage and enrich learning. 

 Teacher modeling allows pupils to understand the task and take 
independent responsibility to make good and better progress. 

 High level of teaching continues within independent group activities. 

 The pupils make independent use of learning strategies provided during 
modelling to make decisions about how they learn or tackle the task. 

 Language used to explain, instruct and model is clear, simple and 
straightforward; it supports learning and enables pupils to make 
excellent progress within the lesson. 

 Teacher handwriting is clear; the Jarman style provides an excellent 
model for the pupils 
 

observations 
 

 
 
 
 
 
 
 
 
 

 In Year 5, the sequence for modelled 
learning was ‘teacher talk and modelling > 
group practice and partner talk > 
independent work 

 Use is made of resources / models / images 
to support learning during direct teaching 
and activities. 
In year 5 literacy lessons, teachers 
constantly referred to the “ modal verb 
thermometers” , frequently using  the 
“what if..” and “why” questions to check for 
understanding and accuracy of usage. 
In year 3 literacy lessons, illustrations, word 
webs, information notes and L.Is were all 
used effectively to clarify understanding 
and support learning. 
 

 

 Modeling, combined with responsive teaching 
supports pupils to understand the learning and 
enables them to approach tasks independently. In 
year 3 maths, the teacher modelled clearly and with 
appropriate pace so that the children were able to 
progress their understanding. Also evident in a year 
4 maths lesson. 

 Resources are provided to enhance learning of 
groups of students. Dienes equipment was used to 
provide the teacher with feedback about pupil 
understanding. In using the concrete apparatus, the 
children were also giving one another feedback to 
reinforce their understanding. 

 Questions are planned to provide challenge and 
extend thinking. Evident in all literacy lessons. 
Questions are targeted; teachers do not rely upon 
volunteered responses and create an atmosphere in 
which all areencouraged and  expected to 
participate.  

 Language used to explain, instruct and model is 
clear, simple, straightforward and well-paced. 
Explicit teacher modelling in year 4 maths, together 
with use of mathematical vocabulary and eliciting 
feedback by questioning pupils at each stage led to 
misconceptions being addressed in the moment 

 

 Language used to explain, instruct and model is clear, 
simple and straightforward; it supports learning and 
enables pupils to make excellent progress within the 
lesson.  

In Year 4 science, children modelled explanations with one 
another, providing peers with correct voacbulary and 
reinforcing understanding for themselves. 

 Teacher modeling allows pupils to understand the task  
Teacher facial expression and gestures provided the 
pupils with non-verbal feedback in a year 5 science 
lesson 

 The pupils make independent use of learning strategies 
provided during modelling to make decisions about how 
they learn or tackle the task. In a Year 5 maths lesson, 
the one board , two voices strategy allowed children to 
share thinking with a child asking, ‘Yes, but why…?’ 
A wide range of interactive and imaginative teaching 
and learning strategies are used     In Year 5, the 
sequence for modeled lessons was’ teacher modeling 
and talk > group practice and partner talk > independent 
learning 
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RESPONSIVE 
TEACHING AND 
FEEDBACK FOR 
ALL PUPILS 

 
 
 

 Needs of particular groups, including SEN, G&T, and 
EAL are not met  

 No response to pupils’ individual needs is evident.  

 Planning is implemented inflexibly without regard to 
pupils’ understanding of the task, prior learning and 
learning responses. 

 Pupils are unclear about how well they are doing. 

 Pupils do not respond to feedback due to lack of 
understanding/motivation. 

 Poor responses to verbal questioning. 

 Pupils are not given enough opportunity to engage in 
high quality talk with talk partners or during class 
discussion. 

 Feedback does not occur within the lesson.  

 Feedback given in the lesson is not meaningful and 
does not further the learning 

 Feedback is generalised, or hurried 

 Feedback escalates misconceptions 

 Praise is used to compliment the pupil rather than the 
persistence shown in learning 
 

 The most able pupils, SEN and EAL pupils are working 
within their capability 

 Teachers set clear goals for the lesson, which stem from 
the MTPs 

 Teachers monitor pupil’s work and responses during 
lessons. They check for and pick up general 
misconceptions, but may lack confidence in adjusting 
their plans accordingly to support learning. 

 Teachers show an awareness of pupils needs, but may 
not communicate clearly what pupils need to do to 
improve. 

 Pupils answer verbal questioning. 

 Pupils are given the opportunity to discuss their learning 
with talk partners and contribute to meaningful class 
discussion. 

 Feedback is within the lesson and mostly timely; it is fair, 
trustworthy, kind and helpful 

 Feedback is meaningful and interpreted by the pupil to 
further the learning  

 Feedback avoids the escalation of misconceptions 
 

 Teacher responds to the needs of all groups and check for 
understanding, adjusting provision to show a good 
understanding of pupil’s learning needs and development. 

 Teachers set clear goals for the lesson and communicate them 
clearly; the plans stem from the MTPs 

 Teachers listen to, observe and question groups of pupils 
during lessons in order to reshape tasks and explanations; they 
check for understanding to improve learning. 

 Pupils know their current abilities and what they need to do to 
improve 

 They are not afraid to make mistakes or get verbal answers 
wrong 

 Pupils are given the opportunity to discuss their learning with 
talk partners and contribute to meaningful class discussion. 

 Teachers provide appropriate sentence stems for pupils based 
on the progressions in language structure. 

 Feedback is within the lesson and timely; it supports pupil self-
efficacy, normalises error, challenges and motivates 

 Feedback is used to shape the lesson 

 Praise for the use of effective strategies for learning 
encourages growth mindset learners who embrace challenge 
and understand that mistakes are part of the learning process. 
 

 Teachers systematically and effectively check pupils’ understanding 
throughout lessons, anticipating where they may need to intervene, 
having significant impact on the quality of learning. 

 Pupils fully understand the nature of any assessment and act on 
feedback given to improve 

 High quality talk flows throughout the lesson. 

 Feedback is within the lesson and timely; it supports pupil self-efficacy, 
normalises error, challenges and motivates – it is acted upon so that 
teaching and learning are synchronized 

 Feedback is integral to the shaping of lessons and the planning for future 
learning; it informs assessments that produce consequences for both the 
pupils and the teachers which are dependent on the inferences that are 
made 

 Praise is used for the use of effective strategies for learning which 
encourages growth mindset learners who embrace challenge and 
understand that mistakes are part of the learning process. 
 

observations 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 Pupils are given the opportunity to discuss 
their learning with talk partners and 
contribute to meaningful class discussion. Talk 
partners agree and disagree to provide one 
another with feedback in maths lessons 

 Feedback avoids the escalation of 
misconceptions In a year 5 literacy lesson a 
child wanted to change the word“finally” at 
the start of a sentence to “beginning”. A 
discussion with the pupils followed  and 
concluded with an explanation from the 
teacher. The misconceptiuon was addressed. In 
year 4 maths, a common misconception was 
addressed with reference to year3 learning 
and teacher modelling. 
 

 Pupils are given the opportunity to discuss their 
learning with talk partners and contribute to 
meaningful class discussion. 

Observed in all lessons. 

 Praise for the use of effective strategies for learning 
encourages growth mindset learners who embrace 
challenge and understand that mistakes are part of 
the learning process. 

Learning mistakes were used to provide feedback 

 Teachers listen to, observe and question groups of 
pupils during lessons in order to reshape tasks and 
explanations; they check for understanding to 
improve learning.   Teachers ask children to seek 
patterns to give them confirmation of 
understanding. 

 Feedback is within the lesson and timely, 
challenges and motivates Very evident in year 3 
literacy. Teachers constantly intervened to question 
children, directed them to check their work against 
the L.I., remind children to use the resources in the 
room and to challenge pupils to improive aspects of 
their sentences. Children were clearly motivated to 
improve in response to teacher feedback.  
In a year 4 literacy lesson, pupils had given 
feedback to their partner through peer editing. 
Pupils were looking for repeated adjectives to edit 
to support the cohesion of their writing. 

 Teacher responds to the needs of all groups and 
check for understanding, adjusting provision to 
show a good understanding of pupil’s learning 
needs and development. In a year 5 literacy lesson 
feedback was used to deepen pupil’s thinking and 
responses, to model and to clarify and to praise.  

 
 

 High quality talk flows throughout the lesson. In Year 6 
history, good relationships within the class and with the 
teacher meant that discussion flowed and so feedback was 
shared more readily – children ask and answer more 
questions. 

 Feedback is integral to the shaping of lessons and the 
planning for future learning; it informs assessments that 
produce consequences for both the pupils and the teachers 
which are dependent on the inferences that are made In a 
small group in Year 5, challenging maths questions were 
used responsively: learning was pushed on, but through the 
teachers ability to guage readiness. 

 Teachers systematically and effectively check pupils’ 
understanding throughout lessons, anticipating where they 
may need to intervene, having significant impact on the 
quality of learning. In Year 5 maths, the teacher actively 
used memory links to check for understanding, firm up 
foundations; she took and used feedback to shape the 
lessons in the moment. 

 In a year 4 literacy lesson, the teacher assesses pupi’s 
responses and adjusts teaching in the moment to unpick a 
misconception. Through well scaffolded partner talk and 
whole class discussion, pupils are able to clarify their 
understanding. 

 Feedback is within the lesson and timely; it supports pupil 
self-efficacy, normalises error, challenges and motivates – it 
is acted upon so that teaching and learning are 
synchronized Pupils talked about how they get feedback 
from their teachers, in seeing and hearing from their 
classmates and talk partners, and looking at whiteboards. 
 
 

 



 

 

 

BEST PRACTICE CONTINUUM FOR TEACHING AND LEARNING | May 2021 

4 

 

In addition 

   Learning environments were calm, quiet, yet with a 
sense of fun being had with the learning. Adults gave 
feedback on learning behaviours: are you sitting properly 
for learning? Time warnings. Readiness advice. 
 
Children were confident responders. 
 
Children were self-reflective, but may not know that this 
a way way of giving themselves feedback on their 
learning. 
 
All feedback to pupils was given in a very positively and 
sensitively which ensured pupils knew what to do to 
improve, but did not discourage them from taking risks. 
 
In the vast majority of lessoins, it was apparent that 
responsive teaching was firmly rooted in the planning 
stage where step-by-step  teaching sequences were 
planned. 
 
The level of teacher modelling and questioning to illicit 
and check understanding was excellent.  
 

 

To note 

Children were unsure about their role in 
the feedback triangle – can this be 
promoted when talking more explicitly 
about feedback and when it is being given, 
how it is being given, by whom? 
 

When giving feedback to the whole class , not 
directly related to the L.I. e.g. “Remember to 
include capital letters at the start of the sentence,” 
there is a dilemma between stopping the lesson so 
pupils can act upon the feedback and stopping the 
flow of the children’s writing. This also exists when 
reading a child’s sentence as inspiration for the 
pupils. Visualisers/ mini plenaries may have a role 
to play? 

EEF qoute,” High quality, in the moment feedback on 
learning to enable learners to improve helps learners to 
make up to 6 months additional progress.” 
 
Inset and professional development to support staff 
subject knowledge in foundation subjects so that 
teachers feel confident in teaching responsively, and 
identifying and correcting misconceptions or inaccurate 
explanations. 
 

 


