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Recovery 

Curriculum 
September 2020 

‘The loss the children experienced during this pandemic will have caused issues around attachment – in their 

relationships in school that they have forged over years; these will be some of the strongest relationships the young 

people have, but bereft of the investment of those daily interactions, will have become fragile.’ (Barry Carpenter 

2020) 

 

 
If you would like to read the philosophy behind this please visit: 

https://www.evidenceforlearning.net/recoverycurriculum/ 

Blue Gate Fields 
Junior School 

https://www.evidenceforlearning.net/recoverycurriculum/
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Curriculum Rationale 
The curriculum at Blue Gate Fields Junior School is designed to address the knowledge, vocabulary and 
experience gap that many of our pupils, disadvantaged or not, face. It has been created to enhance the 
cultural capital of our pupils; to improve life chances; to reflect modern, diverse Britain and to offer access 
to the best and most current thinking.  

  

The curriculum is not static, it will evolve over time as both our pupils and teachers develop and grow. 
However, it will remain ever true to our vision of ambitious, high quality teaching and learning with the 
whole child at its centre. 

 
 

As we begin the process of returning to a new normal after Covid19, we are mindful that we need to reset, 
repair and rebuild our school community in response to the challenges we have all faced. 

 
As a school, we are putting the child’s well-being at the centre of our thinking. We acknowledge that the 
children will have had different experiences during this time. However, the common thread running through 
all is the loss of routine, structure, friendship, opportunity and freedom. These losses can trigger anxiety in 
any child and some of you may have experienced this with your own children. 
 
We know that an anxious child is not in a place to learn effectively.  So with this in mind, the school 
community has thought about the most effective way to support your child. This approach will encompass 
and support the academic expectations for your child. 

 
Ensuring that the values represented by our school’s Vision and Values continue to be retained at the centre 
of our work is therefore key as we believe these values are intrinsic for providing a consistently high standard 
of support during this journey of reconnection, recovery and building resilience for our school community. 

 

 

Our vision: 
Our vision: 

Blue Gate Fields Junior School is a safe, happy and exciting learning environment where children enjoy 
limitless aspirations. 

 
Children are motivated to learn eagerly in partnership with a kind and collaborative school community. 
 
At Blue Gate Fields Junior School, mutual respect underpins all that we do. 
 

Our Values 
At Blue Gate Fields Junior School, we value: 
 

 One another regardless of educational or physical need, race, gender, religion or disability, knowing 

that we are all different. 

 Encourage our children and staff to have growth mindsets that counteract a fear of failure, develop 

resilience and hard work so that learning is a lifelong goal. 

 Strive for the highest standards of pupil attainment through high quality teaching and learning. 
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 Support our children’s understanding of British values so that they can contribute to a multi-cultural 

society. 

 

Our Aims 
At Blue Gate Fields Junior School, we aim: 

 To have the highest expectations for behaviour, conduct and how we might impact others and our 

environment. 

 To have positive relationships with parents, carers and the wider community. 

 To support all of our school community to develop the skills needed to inspire success. 

 To ensure that the curriculum we offer is language-rich, stimulating and linked to real life experiences. 

 To use expert teachers to deliver an exemplary arts, music and design curriculum. 

 To equip our children with the understanding of how to look after their bodies and minds so that they 

can be healthy and energetic 

 

What is a recovery Curriculum? 

 
“The common thread that runs through the current lived experiences of our children, is loss. From loss emanates three 

significant dynamics that will impact majorly on the mental health of our children. Anxiety, trauma and bereavement are 
powerful forces. For them all to appear at once in an untimely and unplanned fashion is significant for the developing child. Our 

children are vulnerable at this time, and their mental-health fragile. And on top of that, they are witnessing a sea of adult 
anxiety, which they unwittingly are absorbing.” (Carpenter and Carpenter, 2020). 

 
The recovery framework is based upon the work of Barry Carpenter and the Evidence for Learning team, 

which sets out the importance of recognising the trauma and loss that children will have been through 

during the Covid-19 pandemic. Successful transition for children to enable them to once again become 

efficient and confident learners is key. The way in which we do this is to acknowledge and accept the 

losses that we have all been through during the pandemic. 

Barry Carpenter identified 5 losses that children have suffered throughout this time: 
 

Loss of routine means that we are likely to have at some point had disrupted sleep patterns, 

change in coping mechanisms, worried or become confused at lack of routine. 

Loss of structure would indicate that we may not have been following the same structures for learning 

that we have previously been accustomed to; we may have worries over lack of control and in particular 

change; we may have lost out on our right to carryout important transitions in our lives such as SATS, 

secondary school visits, end of year parties, moving onto the next year group and when Y6 leave school. 

Loss of friendship whilst we haven’t lost friendships and those people still remain in our lives we will not 

have been able to interact with them in the way we were previously used to, we grieve for the deeper 

social interaction and connectedness that friendship and relationships bring. 

Loss of opportunity many children and adults do not understand why school was closed, why we were no 

longer able to meet up with our friends and had to remain at home and indoors for most of the day. We 

do not understand fully why the decisions were made and for children in particular, they do not have the 

understanding that the Government made the decisions to partially close schools and that it wasn’t their 

teachers or other school staff who took those decisions. For this reason, it is vitally important that we help 
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children to understand that their safety was and is our primary concern. 

 

 

Loss of freedom for some children and adults school offers a place of escape, somewhere that they can 

be who they want to be and allows a sense of freedom to explore, make mistakes and to learn from 

them 

The primary focus of the recovery curriculum is to ‘help children to recover from their loss of 

routine, structure, friendship, sleep, opportunity and freedom’ 

https://www.evidenceforlearning.net/recoverycurriculum/ 

In response to the loss our young people are experiencing, Dr Carpenter identifies 5 levers of recovery – 

 
 Relationships, 
 Community, 
 Transparent curriculum, 
 Metacognition 
 Space. 

 
 

The Blue Gate Fields Recovery Curriculum 

Aims 

Our recovery curriculum aims to restore the mental health and rebuild the resilience of our 

children to allow them to become engaged learners again by: 

 recognising the experiences had by all 

 restoring trust and relationships with staff 

 re-establishing friendships and social interactions 

 regaining structure and routine 

 rebuilding a sense of community 

 regulating their emotions and managing behaviours 

 re-engaging them in learning 

 

 

There will be a three phased approach: 
 

1. Whole school approach 

This will encompass the main curriculum upon our return. For most pupils, this will be sufficient to meet 
the aims set out above, although their journeys will happen over different time frames. From the activities 

Tier 1. 

Whole school 
approach 

Tier 2. 
Personalised

response 
(based on individual needs) 

Tier 3. 

Deep Recovery 
(longer period of recovery 

and specialist support) 

https://www.evidenceforlearning.net/recoverycurriculum/
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planned, staff will be able to identify those who need more support in their recovery which will lead to a 
personalised response. 

2. Personalised response 

Where pupils are unable to engage in the holistic curriculum, further work will be undertaken by school 
staff such our Learning Mentors and SENCO to enable them to meet the above aims. 

3. Deep recovery 

For pupils who have experienced severe trauma or bereavement, specialist support may be required 
in their recovery. This may involve 1:1 sessions with our therapists or referral to an external agency, 
such as CAMHS 

 
 

How will we recover and rebuild our learners, using the 5 levers? 

In response to the loss our young people are experiencing, Dr Carpenter identifies 5 levers of 
recovery - relationships, community, transparent curriculum, metacognition and space. 
When considering the 5 levers, it allowed us to consider the approach that we need to take towards 
recovery that places the child at the centre of the recovery journey, acknowledging the importance of their 
lived experiences with a focus on instilling felt safety, security and stability  
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The 5 Levers 

 
Lever Why How 

Lever 1 – 

Rebuilding 

relationships 

 Children, especially younger children, may have felt a level 

of abandonment from school staff, through no fault of the 

school. It will take time to build up their trust and restore 

relationships. 

 Children will have felt the loss of their friendships; this is likely to 

make them feel anxious on their return. 

 Children will need support to rebuild their relationships with 

others including turn taking, cooperative play and conflict 

resolution. 

 Within the day there will be plenty of opportunity to rebuild 

relationships, allowing time for 1-1 and small group conversations. 

 Time To Talk sessions three times a week in each class 

 Staff will continue to nurture and support through positive words and 

role modelling the school values. 

 Time and support will be given to re-establish their friendships. 

  In class conversations will allow for thoughtful discussion surrounding 

the value of friendship. 

 Shared activities, like daily exercise will bring the pupils back together 

into teams 

 PSHE lessons will be adapted to include work on conflict resolution 

and friendship skills 

 Reading carefully selected texts in the classroom that discuss 

relationships and using a Growth Mindset 

Lever 2 – 

Re- 

establishing 

community 

 Children will have experienced lockdown very differently 

to one another. Through creating an atmosphere of 

openness and honesty the children will begin to 

reconnect with their environments and redevelop their 

sense of belonging within the school community 

 Children sharing their experiences of lockdown 
 It is important to note that although lockdown has caused 

losses, it will have been a positive experience for some, 
allowing for more quality family time and child led learning. 

 We will ensure that the pathway of support identifies the child’s needs at 

an individual level and appropriate provision is put in place. 

 We will create time to share our experiences of lockdown. 

 We will create space within our day to allow for these conversations. 

  We will encourage discussions around learning, play, relationships and 

more. This can be facilitated through Phoenix Moments sessions, 1-1 

conversations, social stories, Time to Talk sessions and worry boxes. 

 Parents will be encouraged to communicate through the phone or email, 

to limit the physical interactions with staff 

 Pupils will have the opportunity to take part in whole-school or year group 

projects that promote togetherness such as themed assemblies and the 

whole school exploring the book “Here We Are” by Oliver Jeffers. 
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Lever 3 – 

Transparent 

curriculum 

 Being open and honest about the way in which the losses 

have affected us all will help children understand the 

emotions that they are feeling. 

 Children will have heard a lot about the pandemic in the 

media and by overhearing discussions within the 

environment such as at home, in the media, when out 

shopping. 

 They may have heard about somebody dying or have 

had to deal with the death of a close family 

member/family friend. It is important that as adults we 

offer the children the real facts and use open and honest 

dialogue to help them to problem solve. 

 Seek to understand what the children already know and help them to 

find the facts to questions like 

 Why did school close so quickly? 

 Why is school so different now? 

 Why were some people allowed to return to school while others 

weren’t? 
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Lever 4 – 

Metacognition 

 It is vital that children learn to love learning once again 

and can begin to recall the passion that they have for the 

process of learning. 

 Supporting pupils to have moments where they feel 

success and can engage in moments of enjoyment. 

 Children need to be nurtured back to feeling safe and 

secure within a classroom environment. 

 Children will have been learning in different ways through 

home schooling, it is essential that we re-teach the way in 

which we learn at school. 

 Re visiting  and reinforcing Growth Mindset and the Power of Yet  

 The process of returning to a ‘normal timetable’ will be a valuable 

learning experience for all children. 

 Setting out a clear routine of the day, and  encouraging 

opportunities for thinking, reflecting and evaluating 

 Using “Low stakes, high ceiling” activities that all pupils can access, 

and which can be extended for some 

 

 

Lever 5 

Space 

(to 

rediscover 

self and to 

find their 

voice) 

 Supporting pupils to understand their emotions and feelings 

 Allowing space and time to begin to process the experiences 

they have had. 

 Supporting pupils to re-learn some positive behaviours which 

they may have forgotten being outside of the school. School 

needs to be a safe and happy place before learning can 

begin. 

 Whole class discussions  on managing emotions and behaviours.  

 The school rules will be re-established with the pupils, emphasising the 

school values that run alongside them. 

 Pupils will be given space to explore their feelings and seek out help to 

manage them. 

 Ensure children are provided with time and space to readjust to the 

new classroom layout, adult they are working with and changes that 

have been made (carefully explain and offer reasons for the 

changes.) 
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The 5 Losses – colour coded. Routine, Structure Friendship and Social Interaction Opportunity, Freedom 

 

 
 

RESET for SAFETY 

 Routine, Structure 

RECOVER for WELLBEING 

Friendship and Social Interaction 

REBUILD for LEARNING 

Opportunity, Freedom 

 

 

 

 

 

 

 

 

 

 

 

 
1. What logistical concerns 

need to be addressed to 

maintain safe social 

distancing? 

2. What new procedures might 

we need to carry out 

effective medical attention 

to staff/students? 

3. What new routines will we 

need to practise? 

4. What visual illustrations could 

we add around the school to 

reinforce new habits? 

5. How do we communicate 

with staff and students? 

6. How can we encourage a 

feeling of safety amongst 

staff, students and parents? 

7. Are there any new roles 

needed now to 

accommodate safety 

procedures? 

8. How do we go about 

establishing expectations of 

school life with students? 

9. What are effective ways to 

manage ‘unstructured’ time 

(break/lunch) in schools? 

1. How do we know what staff and students 

are feeling and their welfare? 

2. How do we use the information we gather 

about how people are feeling and their 

welfare? 

3. How are parents’/carers’ views and concerns 

included in informing what will happen upon 

return? 

4. In what ways can we recover the 

relationships we’ve built with students and 

their families? 

5. In what ways can we support students to 

recover relationships with their peers? 

6. How do we maintain a sense of community or 

cohesion with those who are in school and still 

at home? 

7. What pedagogical frameworks will 

facilitate teaching with compassion? 

8. How will we celebrate together? 

9. How can we foster strong collaborative 

teams amongst staff from a distance? 

10. How can we best support staff to 

manage any trauma experienced by 

students and staff? 

1. How do we create and use a shared language that 

heals the sense of ‘lost’ time and knowledge? 

2. How do we make the skills for learning in a school 

environment explicit to our students? 

3. How can we enhance collaborative and dialogic 

curricula and pedagogies on return? 

4. What need is there for an 

alternative/transition curriculum? 

5. How do we assess where students are and what they 

understand when they return to school? 

6. How do we recognise and reward the learning 

that has taken place during lockdown? Is there 

a way this can be ‘validated’ in some way? 

7. What can effective and meaningful 

extracurricular provision look like? 

8. How do we plan for high quality home 

learning provision in the event of future 

lockdowns? 
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  See separate risk assessment 

and reopening planning. 

 

● Practising the new routines – 

li/new entry routines/ effective 

handwashing/ different 

playtimes and lunchtimes 

 

 

● Give each rule and 

expectation a name, so they're 

easier for pupils to understand 

and remember.  

● Use the 'now and next' 

approach to guide each class 

when they come back. 

Teachers to slowly reveal 

activities to students in chunks, 

rather than overwhelm them 

with a daily or weekly timetable 

initially. Teachers could write 

and update 'now and next' 

plans on the board too (or 

somewhere else in sight of all 

pupils in the classroom), so 

pupils can easily refer to it 

throughout the day. 

 

 
● Assemblies in classes 

 
● Co-created Charter for Learning - New routines 

and boundaries can be discussed and agreed 

to provide reassurance to allow children. 

Classes and year groups can co construct their 

own that embed the whole school ethos 

 
● Modelling optimism and encouraging students 

to see the strengths and coping skills they 

have. Encouraging them to notice acts of 

courage and kindness will help develop a 

sense of personal efficacy for the future. 

 

● Planning activities/lessons that focus 

specifically on friendship, emotions, and 

recovering from loss. 

 
● Talk as the preferred pedagogy - assessments 

that get students to express their thought 

processes while doing a particular task and/or 

creating a culture where students are 

encouraged to talk about their feelings. 

 

● Whole school training on  elevated child 

protection; policies on domestic violence 

(staff/students)  

 

● School based therapists sessions for pupils and 

staff 

 

 
 

● Develop a recovery curriculum for a transitional 

phase that enables children and staff to feel safe and 

secure in a school context and re-engages students 

in learning. We are not “catching up” 

   

● Teachers to have explicit permission to deviate 

from the typical curriculum 

 

● Support for the ‘decolonise the curriculum’ 

movement to equip our students with truth 

 

 

● To accommodate a possible graduated return of 

students develop 2/3 weeks of interim stand alone units 

that future learning does not rely on. Eg CLPE English 

unit, maths challenges [Caroline training] 

 

 

● Teachers are encouraged to make all expectations 

clear, break tasks down and provide immediate, 

supportive and clear feedback, to the children 

[responsive teaching] 

 

● Acknowledge successes and provide explicit feedback 

on what has been achieved re Growth Mindset 

 

● Teachers should verbalise their metacognitive 

thinking (‘what do I know about problems like this? 

What ways of solving them have I used before?’) as 

they approach and work through a task. 

 

● The use of ‘live’ instant mini plenaries to 

address misconceptions and learning gaps 

[responsive teaching] 
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SOME students 

receive focussed 

school based 

interventions, 

personalised to their 

needs. 

RESET for SAFETY 

 Routine, Structure 

RECOVER for WELLBEING 

Friendship and Social Interaction 

REBUILD for LEARNING 

Opportunity, Freedom 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

Questions 1. In light of what we know about 

the disparities in the risk and 

outcomes of Covid-19, what 

implications does that have for 

our students and staff- - with 

particular reference to BAME 

staff? 

2. Are there staff/students who cannot 

return for a lengthy period of time? 

3. What can be done to enable staff to 

work flexibly? 

4. What if some students are unable 

to adhere to the new routines for 

safety? 

1. How can schools identify students and 

families who may require more support at 

this time? 

2. How parents’ are views/concerns 

included in informing what will happen 

upon return? 

3. Have there been bereavements within the 

school community? How can we find out? 

How will we provide support around this? 

4. How will we support staff who have 

experienced bereavement or other 

trauma? 

5. How do we support staff who have 

substantial or increased caring 

responsibilities? 

1. How do we effectively identify learners 

who have not accessed/participated 

in home learning? 

2. Are there any additional services the 

school can draw upon to help close the 

knowledge gaps? 

3. In what ways can motivation and 

aspiration levels be increased for 

‘disengaged’ learners? 

4. How can we equip students to support 

their peers? 

5. How can we use student experiences of 

this global shift to help develop their 

ability to learn independently and retain 

information? 

Examples  
● One to one support around routines. 

● Support with sleep routines. 

● Meet with family to explore issues 

and agree targets to work on. 

● Safeguarding training refreshed. 

 

 Staff flexibility around start/finish times 

 

● Offer more therapy sessions as appropriate. 

● Use of garden/green space to help 

with the healing process. [Shaheen 

garden project] 

● Encourage children to share their stories 

about ways in which their community 

helped each other. 

● Learning mentors and therapists for 

additional support or work with children 

in small groups. 

● Staff to complete bereavement EduCare on-

line course to have a common 

understanding and approach. 

● Use solution focused conversations to find 

out about these. (Asking with interest, 

‘what are you good at? And what else?’ 

and if possible deepening the 

conversation ‘When you are at your best 

what are you pleased and proud to 

notice about yourself? What does this tell 

you about what you might be capable 

of?’) 

● The use of responsive teaching and mini 

plenaries to address misconceptions and 

learning gaps. 

● Develop pupils’ metacognitive 

knowledge of how they learn—their 

knowledge of themselves as a learner, of 

strategies, and of tasks— an effective 

way of improving pupil outcomes. 
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A FEW members of 

the school 

community may 

need a longer and 

deeper recovery 

period. 

RESET for SAFETY 

 Routine, Structure 

RECOVER for WELLBEING 

Friendship and Social Interaction 

REBUILD for LEARNING 

Opportunity, Freedom 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Questions 1. In light of what we know about the 

disparities in the risk and outcomes of 

Covid-19, what implications does that 

have for our student and staff base - 

with particular reference to BAME staff? 

2. Are there staff/students who cannot 

return for a lengthy period of time? How 

will they be kept in the loop and 

supported? 

3. Who will have 

overview/responsibility for students 

who are not on site? 

1. How will we know when a young 

person’s mental health has become a 

barrier to them being able to function? 

2. Is the pathway for internal referrals to 

Parul, Learning mentors and therapists 

known and robust? 

 

3. Do we have knowledge of and links 

with external organizations who can 

provide expertise and support for 

students and staff? 
 

1. Are there any additional services the school  can 

draw upon to help close the knowledge gaps? 

2. How can we use student experience of this 

global shift to help them identify their strengths? 

3. How do we effectively identify learners who 

have not accessed/participated in home 

learning? 

4. How might the time away from school 

impact on pupil behaviour? 

 

Examples ● Phased reintroduction for students 

who need time to adjust?? 

● Maintain group teaching . 

● Parul/Patricia – we only anticipate 

2 pupils who may be medically 

unable to return 

 

● Possible referral to internal or external 

agencies as appropriate. 

● Regular check ins with children who are 

struggling and signposting to other 

services if required. 

● Training and information sharing 

about vulnerable students. 

● Ensure we revisit how to refer pupils who 

need extra support in INSET days 

● Respond calmly and clearly to negative 

behaviour. Children need to be aware that 

their behaviour has consequences however 

they require patient teaching, reminders and 

clear boundaries and expectations that are 

repeatedly explained in different ways and 

enforced consistently. 

● Respond to the underlying emotions rather than 

the behaviour. 

● Focus on what has been learned and build 

upon that 
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