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TALK – an educational goal in its own right. 

Performance Management Project  Rationale and Objectives 2022-2023 

The project, which has development scope for all teaching staff, is designed to scale up existing understanding of talk, and to further develop 

high-quality, evaluated practice. Teachers, and teaching assistants will be given supported opportunities to understand, and explore through 

rewarding professional dialogue, creative practice and reading. We will build a deeper, shared understanding of a repertoire of skills and 

behaviours that teachers can choose to use to teach and model talk; the different types of talk we want to cultivate for different purposes and 

a fuller confidence that talk is an educational goal in its own right. Development will be 

focussed on identifying and removing barriers to learning. 

Talk is one of the Golden Threads which runs throughout the teaching and learning in our 

school. We value these teaching and learning principles, as they are the key principles that best 

meet the needs of our specific learners, who disadvantaged or not, face a combination of 

linguistic, social or economic barriers to learning.  

At Blue Gate Fields Junior School, talk is taught explicitly. We believe that, “talk is the sea upon which all else floats” (James Britton 1970) and 

Professor Frank Hardman reinforces this when he states that “[Talk is] the most powerful tool of communication in the classroom and it’s 

fundamentally central to the acts of teaching and learning.” We believe that if a pupil can articulate thinking verbally, then they will be able to 

expand and develop learning. We know that knowledge is constructed and developed through social interaction, and that spoken language 

helps us to construct meaning of the world around us, and of abstract ideas and concepts. 

Furthermore, we want classroom talk to be preparation for the social, educational and employment settings they may encounter in the future, 

and is one of the key strategies we use to develop pupils’ critical thinking and reasoning skills. We are teaching children to express themselves, 

build self-esteem and confidence; we want them to work collaboratively, to be able to communicate with their peers efficiently and to become 

active citizens with excellent oral communication skills. 

Within a school culture for learning that promotes high levels of trust between teacher and pupil, we want children to be confident that they 

are heard and listened to; that talk is another aspect of their learning where struggle, setback and failure are part of that learning which can be 

‘tricky’ to grapple with. 
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theory to support achieving the objectives We will be developing our practice, particularly being informed by the book, A Dialogic 

Teaching Companion by Robin Alexander. We will gain a deeper understanding of a repertoire of skills and behaviours that we can choose to use, the 

different types of talk we want to cultivate for different purposes in order to gain a fuller confidence that talk is an educational goal in its own right. 

We will be exploring the differences between presentational talk and exploratory talk, understanding that initially talk may be extremely hesitant and 

reluctant because children do not have enough knowledge to talk about their learning, but they are using talk/discussion to come to a more secure 

understanding of something through exploring ideas, which ultimately may support presentational talk. We will be exploring the teacher’s role in being 

a model for talk and how this plays a part in responsive teaching:  
 

The teacher led talk encourages children to feel like knowledge is co-constructed, and then with learning being thoughtfully sequenced so that 

knowledge is grown incrementally, children become more able to talk the lead on talk. 
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CPD opportunities  

 

read, watch, listen performance management objectives 

Staff meetings:  

 

1 A deeper understanding of: 

a repertoire of skills and behaviours we can 

choose to use 

 

the different types of talk we want to 

cultivate for different purpose 

 

a fuller confidence that talk is an 

educational goal in its own right 

 

2 Talk goals and Talk moves 

 

 

T:/07 – Year Groups/Year 6/2022-23/Staff 

folders/Hanna/Teaching and Learning/ 

Talk Professional Reading 

 

Talk Moves: 

Talk Strategies 0 | Video 
Case | The Inquiry Project 
(terc.edu) 
Talk Strategies 1 | Video 
Case | The Inquiry Project 
(terc.edu) 
Talk Strategies 2 | Video Case | The 
Inquiry Project (terc.edu) 
Talk Strategies 3 | Video Case | The 
Inquiry Project (terc.edu) 
Talk Strategies 4 | Video Case | The 
Inquiry Project (terc.edu) 

 
Professor Robin Alexander: author of A 
Dialogic Teaching companion 
https://soundcloud.com/user-89976499 

 

Teaching Assistants (1:1 and HLTAs) 

Teacher 

 

To develop talk practice: 
 

 to gain a deeper understanding of a repertoire 
of talk development skills and behaviours that 
we can choose to use 

 knowledge of the different types of talk we want 
to cultivate for different purposes 

 for a fuller confidence that talk is an educational 
goal in its own right. 

 

https://inquiryproject.terc.edu/prof_dev/resources/video_cases/video_case.cfm%3Fcase_type=st&case_num=0&case_return=library.html
https://inquiryproject.terc.edu/prof_dev/resources/video_cases/video_case.cfm%3Fcase_type=st&case_num=0&case_return=library.html
https://inquiryproject.terc.edu/prof_dev/resources/video_cases/video_case.cfm%3Fcase_type=st&case_num=0&case_return=library.html
https://inquiryproject.terc.edu/prof_dev/resources/video_cases/video_case.cfm%3Fcase_type=st&case_num=1&case_return=library.html
https://inquiryproject.terc.edu/prof_dev/resources/video_cases/video_case.cfm%3Fcase_type=st&case_num=1&case_return=library.html
https://inquiryproject.terc.edu/prof_dev/resources/video_cases/video_case.cfm%3Fcase_type=st&case_num=1&case_return=library.html
https://inquiryproject.terc.edu/prof_dev/resources/video_cases/video_case.cfm%3F&case_type=st&case_grade=4&case_num=2&case_return=library&case_step=step2.html
https://inquiryproject.terc.edu/prof_dev/resources/video_cases/video_case.cfm%3F&case_type=st&case_grade=4&case_num=2&case_return=library&case_step=step2.html
https://inquiryproject.terc.edu/prof_dev/resources/video_cases/video_case.cfm%3Fcase_type=st&case_num=3&case_return=library.html
https://inquiryproject.terc.edu/prof_dev/resources/video_cases/video_case.cfm%3Fcase_type=st&case_num=3&case_return=library.html
https://inquiryproject.terc.edu/prof_dev/resources/video_cases/video_case.cfm%3Fcase_type=st&case_num=4&case_return=library.html
https://inquiryproject.terc.edu/prof_dev/resources/video_cases/video_case.cfm%3Fcase_type=st&case_num=4&case_return=library.html
https://soundcloud.com/user-89976499
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Talk in maths is an essential foundation for development of thinking. It supports the construction of abstract ideas and concepts; it deepens and 

extends thinking. Through talk, we can make effective assessments for learning which allow us to respond to the needs of the learners. Through 

engaging talk, we can inspire and promote mathematical curiosity and a love for learning. Talk will develop a reasoning based curriculum, rather than 

a calculating curriculum, which leads to reasoning mindsets rather than calculating mindsets in our children. Reasoning in maths is the process of 

applying logical and critical thinking to a mathematical problem in order to work out the correct strategy to use (and as importantly, not to use) in 

reaching a solution. We want our learners to be flexible and independent mathematicians who enjoy the challenges that maths brings. 
 

We are supporting children in developing a deeper conceptual understanding of maths so that they can solve complex problems in unfamiliar contexts 

and be flexible with skills and knowledge. It is our aim to provide all children with the vocabulary and language needed to reason with mathematics 

and articulate their thoughts and ideas. We understand that initially talk may be hesitant because children do not have enough knowledge to talk 

about their learning, but as children become more knowledgeable, they can talk quite deeply about it. They are using talk/discussion to come to a 

more secure understanding of something through exploring ideas. 
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CPD opportunities read, watch, listen performance management objectives 

Staff meeting: Talk in maths 

 

 

Wordless Problems THEP training 

 

 

 

 

 

To explore what ‘high quality’ talk for learning looks like 

in maths; to reflect on what we already do in maths to 

facilitate talk; to explore further strategies for 

mathematical exploration through talk; to embrace and 

practice exploratory talk in maths. 
 

To be the model of talk as the teacher. Teachers use a 

‘think aloud’ approach to model each stage and secure 

pupils’ understanding of the learning. The modelling is 

direct, instructional and free from distraction. It models 

the concept, language and thought processes. 
 

To embed problem solving in all maths lessons in order 

to value the reasoning process as much as the solution. 

To design opportunities to discuss, clarify, piece 

together knowledge, tinker with ideas, rehearse and 

explain thinking. If a pupil can articulate thinking 

verbally, then they will be able to expand, deepen and 

develop learning. 
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To develop staff subject knowledge in order to increase 

confidence so that teachers can orchestrate high quality 

exploratory talk. 

 

To develop questioning and probing skills that extend 

thinking and value the learning process by digging 

deeper (talk moves). 
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SEND and talk In order to support our SEND pupils, we will provide them with the pre-teaching of the vocabulary and language 

necessary for them to access the ambitious teaching and learning within the whole class lesson. Using concrete, pictorial, abstract images, 

we will provide the opportunity for children to explore (where appropriate) actual physical examples of the vocabulary they will 

encounter, to pictorial representations in terms of photos, to icons that hold the essence of the meaning and then to personal drawing 

that can be manipulated to create connected understanding (build schema).  

 

 

 

 

 

 

 

 

 

 

Children will begin this journey with a word mat of images and vocabulary, which then is grown, as the learning is grown, into graphically 

organised information such as a branch diagram, chart, or map. TALK MOVES will be used to elicit answers to core questions highlighted in 

LI to access the higher-level learning. 

 

 We have seen the evidence of image + 

word lists being used successfully to aid 

discussions, therefore embedding these 

alongside knowledge organisers within 

planning documentation will support SEND 

children and our lowest 20% most 

vulnerable learners. These can be used for 

future editing with different learners. 
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Example of a vocabulary mat: 

 

Reem’s Year 4 knowledge organiser: 
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CPD opportunities read, watch, listen performance management objectives  

staff meeting with Nasima + Maya 

 

key drivers: Liaise with Syeda (SEND 

team) and Maya (ECT) 

 

:\07 - Year Groups\Year 5\2022-2023\5 - 

Staff folders\Nasima\NPQSL\My 

Project\Readings  

 

 Afasic (2016) Glossary: 

Developmental Language Disorder 

(Previously specific language 

impairment) 

https://www.research.manchester.ac.uk/

portal/files/69560180/Glossary_Sheet_1_

Developmental_language_disorder_previo

usly_SLI.pdf  

 

 Julie Allan (2003) Productive 

pedagogies and the challenge of 

inclusion  
Productive_pedagogies_and_the_challenge.p

df 

 

 

 

 

 

 

 

 

 

 

 

 

 

Teaching Assistants (1:1) 

 

To use dual coded information to create 

graphically organised information which supports 

children to access higher level learning and engage 

more with the content within each lesson.  

 

To allow children with SEND to integrate further in 

whole class setting.  

 

Leadership: 

To provide teachers and support staff with 

planning resources to use with children with SEN 

and those in the lowest 20%.  

 

To increase staff confidence with supporting 

children with SEN.  

 

https://www.research.manchester.ac.uk/portal/files/69560180/Glossary_Sheet_1_Developmental_language_disorder_previously_SLI.pdf
https://www.research.manchester.ac.uk/portal/files/69560180/Glossary_Sheet_1_Developmental_language_disorder_previously_SLI.pdf
https://www.research.manchester.ac.uk/portal/files/69560180/Glossary_Sheet_1_Developmental_language_disorder_previously_SLI.pdf
https://www.research.manchester.ac.uk/portal/files/69560180/Glossary_Sheet_1_Developmental_language_disorder_previously_SLI.pdf
file://///BGFJ-SRV-001/Staff$/07%20-%20Year%20Groups/Year%205/2022-2023/5%20-%20Staff%20folders/Nasima/NPQSL/My%20Project/Readings/Productive_pedagogies_and_the_challenge.pdf
file://///BGFJ-SRV-001/Staff$/07%20-%20Year%20Groups/Year%205/2022-2023/5%20-%20Staff%20folders/Nasima/NPQSL/My%20Project/Readings/Productive_pedagogies_and_the_challenge.pdf
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dual coding for talk frameworks and retrieval practice 
To further explore and use strategies to graphically organise ideas, and talk about them for retrieval practice and more effective memory 

and recall of learning. 
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CPD opportunities  

 

read, watch, listen performance management objectives 

Review training materials from the 

2021-2022 Cognitive Load and Dual 

coding Enquiry Project 

 

 

Dual Coding with Teachers, Oliver Caviglioli 
 
page: 
166 I use diagrams…to improve my 
explanation and to improve my pupils’ 
recall 
172 Dual coding makes abstract concepts 
more concrete and memorable 
194 Use a simple step-by-step guide… to 
make learning last longer 
200 Visuals can be used in conjunction 
with retrieval practice 
204 Diagrams allow learners to understand 
the structure of an explanation at a glance 
218 Switch modes 
220 Recount and draw 
222 Link Examples 
 

Teaching Walkthrus, Tom Sherringham + 
Oliver Caviglioli (yellow book in Jo’s office) 
 
Practice and Retrieval Section page 110 
 
Teaching Walkthrus 2, Tom Sherringham + 
Oliver Caviglioli (blue book in Jo’s office) 
 
Practice and Retrieval Section page 114 
 

Teaching Assistants (1:1 and HLTAs) 

 

 
 

Teachers 

 

To explore the practical applications of the 
theories: 

 organise ideas 

 graphic organisation strategies 

 3 point communication 

 the noun project 

 switch modes 

 recount and recall 

 drawing 

 building diagrams with children, 
 
in conjunction with your growing understanding of 
TALK GOALS and TALK MOVES 
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Understanding how we learn  - a visual 
guide, Yana Weinstein and Megan 
Sumeracki with Oliver Caviglioli 
 
page 118 Retrieval practice 

 

vocabulary development To address the knowledge and linguistic gap of our pupils, we focus on the teaching of precise vocabulary 

choice that is accurately used.  Teachers plan for the teaching of new vocabulary across subjects and use strategies for talk to support pupils 
to practise their understanding of new words and terminology. We also make use of informal opportunities to develop pupils’ vocabulary, 
for example discussing with and supporting pupils to use the new vocabulary displayed during lunchtime ‘chit-chat’. Teachers may collect 
and highlight new vocabulary in the following ways: 

 

Third tier vocabulary in subjects such as History, Geography 
and Science is displayed with images and definitions. 
 
Vocabulary is collected in ‘word webs’ (Nicolas Roberts) as a 
way of scaffolding pupils to form descriptive sentences. 
 
 
 

 
 
 
Word wheels (Talk4Number) display vocabulary linked to a particular topic or 

concept. 
 
The language section on the learning 
intention contains the key vocabulary and 
sentence structures that will be used and 
taught in the lesson.  
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